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CHAPTER 1
INTRODUCTION

Through the centuries, there have been periods of great encounter with God. We
often call these periods revivals or Great Awakenings. During these periods of
awakening, new methods, styles, processes, and techniques of worship emerge.
Sometimes God’s peoqle emerge from awakenings expressing their love for him in
completely new ways.

Thesis

The purpose of this study is to research Liberty University’s four
undergraduate church music and worship leadership degree programs from their
inception in the fall of 1971 through the spring of 2018, with special attention given to
the impact of the cultural, religious, and musical influences acting on the institution
during this time. The goal of the project is to document through historical case study the
major paradigm shifts in worship philosophy at Liberty University during these years and
to seek to demonstrate through an exhaustive study of the curricula of these degree
programs and other external factors how these cultural and ideological changes impacted
the development of training programs for worship leaders at the institution.

As an early adopter of a new paradigm in worship leadership training, LU has
remained near the forefront of the transition in theological education from classical
training to a more modern, praxis-driven philosophy of curricular design. This study will
trace and document the choices made by institutional and department leaders that

contributed to the major changes in worship leader education at the school between 1971

L Elmer L. Towns and Vernon M. Whaley, Worship through the Ages: How the Awakenings
Shape Evangelical Worship (Nashville: B & H Publishing Group, 2012), 5.



and 2018. It will address the broader context of the “market” forces in US education,
evangelical life, and culture between 1971 and 2018 that contributed to the changes at the

institution.

Argument and Research Questions

Research questions guiding the study were as follows:

1. How did the history of the institution and its unique role in US evangelical culture
before and during the period of the study effect major changes in the institution’s
identity and educational philosophy?

2. How did these changes in the institutional identity and educational philosophy both at
the university and departmental levels impact the music and worship leadership

programs at Liberty including the requirements for pastoral and musical competencies
in the sacred music and worship leadership programs at the institution?

This dissertation argues that a confluence of cultural, historical, religious, and
musical factors impacting both US evangelical churches of the revivalist model and LU
beginning in the late 1960s influenced major paradigm shifts in worship leadership
education at the institution between 1971 and the present.

Elmer L. Towns, co-founder of Liberty University (LU) and well-known
author, and Vernon M. Whaley, Dean of the LU School of Music (LUSOM) and
recognized authority on worship studies, propose a paradigm of thirteen spiritual
“awakenings” that have characterized the church’s history beginning with Pentecost and
concluding with the Praise and Worship movement.? Of these awakenings, or revivals,
the Jesus Movement and the Praise and Worship awakening that grew out of the Jesus
Movement have influenced the recent shift in the corporate worship of evangelical

churches more directly than earlier awakenings.® The impact on worship practices was

2 The thirteen awakenings discussed by Towns and Whaley are (1) Pentecost; (2) early
Christian awakenings; (3) Protestant Reformation; (4) Awakening in England and America (1st Great
Awakening); (5) Camp Meeting; (6) Sunday School and Charles Finney awakening; (7) Laymen’s
awakening; (8) Welsh Revivals; (9) Azusa Street; (10) early evangelistic meetings; (11) World War Il
awakening; (12) Jesus Movement; and (13) Praise and Worship awakening. Towns and Whaley, Worship
through the Ages, 6-7.

3 Towns and Whaley suggest that Christian worship practices changed more between 1965 and
1985 than between the Reformation and the mid-1960s. The “innovations in worship” during this period

2



evidenced by an incremental movement away from the use of choirs, hymns and organs
to the use of more contemporary worship songs, rhythm sections and worship teams. The
changes in worship methods, styles, processes, and techniques occurring during the final
decades of the twentieth century impacted institutions tasked with training worship
leaders as they grappled with how to prepare graduates for both present challenges and
the future. This study will focus on the response of one institution to the shift in
evangelical worship practices, particularly related to evangelical churches who follow a
revivalist model of corporate worship.

At Liberty University, the “action-oriented”” educational philosophy within a
local church ministry focus conceived by the school’s founder, Jerry L. Falwell Sr.,
provided the seedbed in which a new paradigm of training worship leaders could flourish.
However, as an independent Baptist college established on the model of older
Fundamentalist separatist institutions Bob Jones University in Greenville, South Carolina
and Tennessee Temple University in Chattanooga, Tennessee, LU was slow to recognize
and implement curricular change. Derric Johnson, the songwriter, arranger, and founder
of the Voices of Liberty at Disneyworld’s Epcot Center, and a close friend of Falwell’s,
described the musical climate of LU in the 1970s as “extremely conservative” with the
majority of faculty reticent to try anything new.* Their attitude was in conflict with
Falwell’s vision of “what could be . . . not with what was but what could be.”® Falwell’s
forward-thinking vision continued throughout life. A case-in-point was when Falwell
invited Johnson to move to Lynchburg to become the “Dean of Dreams,” a position

dedicated to helping students learn how to dream—how to see over the horizon.®

were the result of economic, political, social, and ecclesiastical changes. Towns and Whaley, Worship
through the Ages, 322.

4 Derric Johnson, telephone interview with author, October 12, 2018.
5 Johnson, interview.

6 Johnson, interview.



Falwell’s attitude toward change was not shared by most of the music faculty,
with the exception of music administrator and Professor David P. Randlett. By the mid-
to-late 1980s, the influence of the Contemporary Christian Music (CCM) industry and the
burgeoning Praise and Worship movement began to impact music and worship practices
at LU, though not the formal music curriculum. Musical outreach teams performed songs
by CCM artists such as Michael W. Smith, Amy Grant, Sandi Patti, Rich Mullins, and Al
Denson.” Many CCM artists performed concerts on Liberty’s campus throughout this
period. By the early 1990s, student-led bands were charged with leading worship for tri-
weekly chapel/convocation services. Falwell, believing that seminaries did not reflect the
musical changes occurring in the church, expressed a desire that LU be the place where
Baptists, particularly Southern Baptists—the biggest market—would look for worship
pastors.® His vision for training the next generation of worship pastors came to fruition at
the seminary level in 1998 and at the undergraduate level in 2002, thirty-one years after
the founding of the institution.

Throughout this period, many changes were occurring in the evangelical
church that impacted how worship leaders should be trained. These changes dictated

discussions within the academic community.

NASM Conference Papers on the Professional
Preparation of Church Musicians, 1971-2011

Theological educators within the fields of worship studies, liturgical and
church music studies, and worship ministry have long recognized the need for curricular
change as a continuing practice for programs desiring to adequately prepare future

worship leaders. In the late 1960s, English musicologist Erik Routley urged church

71 travelled with two ministry teams, YouthQuest Singers and the Sounds of Liberty, while in
college. | am also aware of music performed by a third ministry team, LIGHT Singers.

8 Johnson, interview.



musicians to “listen to the sounds of the times and to be more attentive to the needs of
their congregations.”® Upon evaluating the state of church music in America, Routley
challenged educators to “upgrade and update the professional training . . . of church
musicians.”® Lloyd Pfautsch, longtime professor of sacred music and theology at
Southern Methodist University, responded to Routley’s challenge by encouraging
“continual and fastidious self-examination and reappraisal” within church music
education.'! Multiple studies produced in the 80s and 90s predicted that despite
apprehensiveness among educators of a curricular shift away from classical music
training toward the use of contemporary or popular music training models, an
institutional failure to make such a move could likely result in perceived irrelevance by
students regarding their training and ultimately decline and termination of once viable
programs.?

In 1989, this trend received national attention in music academe with a panel
discussion on the topic at the annual meeting of the National Association of Schools of
Music (NASM).23 Marvin Lamb’s published report of the panel in the conference

proceedings summarized the panel’s strongly held view as follows:

® Walker Lee Breland, “A Survey of Church Music Curricula in Accredited Non-Church
Controlled Colleges and Universities” (PhD diss., Indiana University, 1974), 7.

10 Breland, “Survey of Church Music.”
11 Breland, “Survey of Church Music.”

12 James Melton surveyed academic choral directors, music graduates, and pastors in order to
evaluate choral music curricula in Bible colleges. Choral directors concluded that curriculum revision was
necessary, enabling graduates to be better prepared to “fulfill vocational objectives as a competent church
musician and choral director.” James L. Melton, “Choral Music Curricula in Bible Colleges:
Recommendations for Program Improvement” (DMA diss., Arizona State University, 1987), 66. Paul
Hammond, “We have met the enemy . . . ,” Proceedings of the 71st Annual Meeting of the National
Association of Schools of Music, no. 84 (June 1996), 62-66. Margaret M. Brady, “An Investigation of the
Use of Contemporary Congregational Music in Undergraduate Sacred Music Programs” (EdD diss.,
Northern Illinois University, 2002).

13 The National Association of Schools of Music is the accrediting body that “establishes
national standards for undergraduate and graduate degrees and other credentials for music and music-
related disciplines.” Multiple forums have addressed the issue of sacred music and, in particular, issues
arising from the development and implementation of worship studies degrees across the nation. Worship-
related non-music degrees are not accredited by the association.



The church has, for the most part, acted as a strong preserver and patron of serious
musical values and study. While they have generally resisted and even decried
popular cultural influences, churches nonetheless are increasingly altering
traditional forms of worship in favor of popular cultural expressions.'*

Music educator Margaret Brady stated in 2002 that “administrators and developers of
curricula . . . are more interested in preserving knowledge or tradition than adapting the
current curricula to contemporary practice.”*®> A problem facing educators today is that,
in principle, the structure of higher education does not lend itself to change and may be
perceived as hindering effective vocational preparation. Paul Hammond, Dean of the
Warren M. Angell College of Fine Arts at Oklahoma Baptist University from 1986-2011,
speaking at the 1995 annual meeting of NASM, asserted that students view faculty as
“standing in their way of enjoying music or performing it like their favorite contemporary
artist.”'® The conversation regarding the necessity of curricular change within the field of
music, including sacred music training, along with how and at what pace such changes
should be made, has been ongoing within NASM circles for decades. It increased
considerably in the 1980s and continued until accreditation standards for worship degrees
were established in the 2012-2013 NASM handbook.!” What follows is a chronological

account of the discussions within NASM beginning in 1970.

NASM, the Market, and Change

In 1970, David Baskerville, creator and former director of the music
management program at the University of Colorado at Denver, presented a paper entitled

“Black Music, Pop, and Rock vs. Our Obsolete Curricula” to music educators at the

14 Marvin Lamb, Report on the Panel Discussion, “The Impact of Popular Culture on Church
Music,” Proceedings of the 65th Annual Meeting of the National Association of Schools of Music, no. 78
(June 1990), 91.

15 Brady, “An Investigation of the Use of Contemporary Congregational Music,” 5.

16 Hammond, “We have met the enemy,” 62.

17 National Association of Schools of Music Handbook 2012-2013, 98, 113, 167-69.



forty-sixth annual NASM meeting.'® He lobbed a verbal volley across the bow of music
educators regarding the necessity to revise music education curricula to reflect the
modern music and job opportunities of the day. His presentation, though specific to the
new African American electronic music, has broader implications that are pertinent to this
study. Baskerville lamented the lack of musical preparation students were receiving in
traditional music programs that would equip them to both relate to the current musical
culture and to function in a world of non-standard (jazz) notation and musical signs.
While music graduates may have received a strong formal education in a classical
tradition, he asserted that they “suffer humiliation and failure (not to mention
unemployment) . . . because many of our schools of music are preparing their graduates
for a world of music that isn’t there anymore.”!® Baskerville implored educators to
review their priorities in curricular development.?°

Baskerville continued by questioning whether a newly formed school of
music’s curricula would reflect that of existing schools of music, taking into account the
current (1970) state of all genres and professional arenas of music, including the job
market for college graduates and the musical competencies necessary to compete for
those jobs.?! Baskerville implied that the new school would not resemble the current
school. Then, he passionately encouraged educators to consider the scholastic
implications of the new electronic media such as synthesizers in the production of new

music.?? He argued that educators may not like the music but they “must familiarize

18 David Baskerville, “Black Music, Pop, and Rock vs. Our Obsolete Curricula,” Proceedings
of the 46th Annual Meeting of the National Association of Schools of Music, no. 59 (March 1971).

19 Baskerville, “Black Music,” 57.

20Vernon Whaley makes a similar argument in support of the philosophical and
methodological shift by Liberty University in the training of worship leaders for the current evangelical
church. He states, “It wasn't just [that] the other sister institutions were not interested in training people for
the sacred music program, it's just they had been for 50 years training them for a market that was not
compatible to the Evangelical community.” Vernon M. Whaley, interview by author, March 2, 2018.

21 Baskerville, “Black Music,” 58.

22 Baskerville suggested that “Afro-American” music of the period may be better defined as

7



[themselves] with it, teach it, and respect it for what it is: the music that is most
expressive of the world we live in today.”?® Educators unwilling to meet students where
they were would “abandon all pretense of being any real influence on the music of [their]
time.”%4
Baskerville concluded by offering suggestions that members might consider

when revising courses to the “new reality.” Some are particularly relevant to a discussion
on the new paradigm for training worship leaders as follows. Baskerville proposed
shortening the standard two-year music theory requirement, allowing young composers
time early in their studies to write music reflecting their personal tastes and their era. He
also recommended the teaching of improvisation and the guitar—improvisation as it was
expected of almost all performers, and the guitar due to its position as the dominant
instrument of the time and an effective teaching aid. He advised establishing courses in
music engineering, knowing there were jobs for those able to function as recording
engineers. Baskerville also advised teaching a class on “The Music Profession,”
addressing where the jobs were, copyright, publisher contracts, and how the various
music industry organizations such as BMI, ASCAP, and others operated.?®

In 1981, three presentations addressing church music were given at the fifty-
seventh annual NASM meeting. First, Joseph W. Polisi of the Manhattan School of Music
presented on the topic of “The Academy and the Marketplace: Cooperation or Conflict?”
He spoke of the educator’s responsibility to analyze the market for students—to know
what jobs are available, where they are, and how many professional musicians compete

for the jobs. He rejected the notion that it was appropriate for educators to ignore the

“electronic music.” Baskerville, “Black Music,” 54.
2 Baskerville, “Black Music,” 58-59.
2 Baskerville, “Black Music,” 59.

% Baskerville, “Black Music,” 59.



future career options of students in deference to the educator’s concern that doing so
might adversely affect course content and curricular structure. And he argued that it is not
a professional ensemble’s responsibility to prepare younger musicians through practical
experience for the rigors and high expectations of the ensemble.?® A student’s education
must provide such experiences. Polisi maintained that schools of music were responsible
to understand the current state of employment opportunities—the “market”—and
adequately prepare students for the opportunities.

The next speaker, Harold M. Best, then dean of the Wheaton College
Conservatory, offered three suggestions for addressing deficiencies in church music
curriculum. First, he argued for a greater, “radical theological presence,” within the
curriculum. Best assumed that graduates of church music programs would be skilled
musicians. The deficiency that concerned him was the students’ lack of a firm grasp of

theology and an understanding the place of the arts as partner in the gospel. Best states,

The goal of a church music curriculum is simply the raising up of stunningly
trained, widely competent musician-servants; not performers as such, not
performing musicologists as such, but complete musicians, as much at home with
composition, as with theology, as with worldview, as with people, as with
performance, as with teacherliness.?’

Second, Best recommended studies in the nature of music and meaning.
Faculty and students must understand the differences in music, grapple with the idea that
both popular and classical music have inherent worth, and judge music based on its type,
not the accepted standard of excellence for other musical genres. When this concept is

understood and applied, students will be equipped in a wide variety of musical styles and

skillsets.?®

% Joseph W. Polisi, “The Academy and the Marketplace: Cooperation or Conflict?”
Proceedings of the 57th Annual Meeting of the National Association of Schools of Music, no. 70 (April
1982), 31.

27 Harold M. Best, “Church Music Curriculum,” Proceedings of the 57th Annual Meeting of
the National Association of Schools of Music, no. 70 (April 1982), 138.

28 Best, “Church Music Curriculum,” 139.



Third, Best encouraged educators to extend the church music curriculum into
the other arts, arguing that “church music as an isolated discipline is obsolete.”?® Best
does not elaborate on the “other arts” to which he is referring. One may assume that he is
referring to the performing arts, drama, and dance, as well as the visual arts.

Ray Robinson challenged attendees to consider whether the sacred music
degree at most institutions was all that it should be. His answer was no. Robinson
asserted that the NASM Handbook only outlined minimum standards for degree
programs, articulating what programs must accomplish rather than what they can
accomplish. He argued that the sacred music curriculum includes a “series of educational
experiences which lead to a specific goal.” That goal is preparing students for careers in
church music by producing in the student “the skills and attitudes which allow that
student to be effective in the cathedral, church, or parish.”®® He then implored educators
tasked with planning curricula to keep their eyes on the goal: preparing graduates to serve
the church.®! To accomplish the goal, curricula must be both professionally sound and
ministry based. Robinson asserted that churches were looking to educational institutions
to train the leaders for whom they (the churches) were searching. He then challenged
educators to meet the challenge.®? Robinson did not specifically state that institutions
were not adequately preparing leaders to serve the church. However, the emphasis of the
presentation leads one to conclude that this is precisely what he believed to be true.

The 70th annual NASM meeting in 1994 featured three presentations on issues
facing church music educators. Leta Carson of Centenary College built on some of the

principles advanced by Ray Robinson thirteen years earlier. Recognizing the emphasis on

2 Best, “Church Music Curriculum,” 139.

30 Ray Robinson, “The Sacred Music Degree—Is It All That It Should Be?” Proceedings of the
57th Annual Meeting of the National Association of Schools of Music, no. 70 (April 1982), 141.

31 Robinson, “The Sacred Music Degree,” 141.

32 Robinson, “The Sacred Music Degree,” 143.
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cultural relevance in the current church climate, particularly those of megachurches,
Carson contended that music should be designed to meet the spiritual needs of the
congregation while also suggesting that it move beyond mere entertainment to promote
heightened worship.®® Carson presented as an essential aspect of the educational mission
serving the church while retaining musical excellence in quality. She concluded her
lecture by stating that “change is necessary and that we must educate our students to deal
with change and variety.”®* For the faculty at Centenary, this meant integrating the
principle of variation into all aspects of the curriculum rather than restructuring the
curriculum. The goal of the program at the institution was to help students understand
how to accommodate “what is” in their congregations while teaching what “should be.”%
As presented, Centenary’s approach models an educational philosophy committed to
teaching students how to understand what currently speaks to a congregation while
helping to raise the musical aptitude and appetite of the congregation.

David W. Rox of Gordon College offered three causes as to why churches were
facing division over music. First, they failed to understand the true nature of both music
and worship. He argued that when churches view music as an indispensable tool for
worship the consequence is a greater willingness to fight over the issue. Second, churches
opting for contemporary styles of music over traditional forms had become reactive to the
cultural struggle of the time rather than proactive. Third, church musicians failed to find
the balance between being servants and educators. Rox’s solution to the aforementioned
issues was “to train musicians who can identify excellence in a wide variety of styles of

composition, prepare and perform music in an excellent fashion, and do this while

33 Leta Carson, “Changing Times, Enduring Quality,” Proceedings of the 70th Annual Meeting
of the National Association of Schools of Music, no. 83 (April 1995), 111.

3 Carson, “Changing Times,” 111.

% Carson, “Changing Times,” 111.
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working patiently and lovingly with congregations.”*® The challenge to educators was to
train excellent musicians who understood and had a heart for ministry.

An alternative perspective was presented in 2016 by worship studies scholar,
Constance M. Cherry, Professor of Worship and Pastoral Ministry at Indiana Wesleyan
University. In The Music Architect: Blueprints for Engaging Worshipers in Song, Cherry
called for the same priorities as Rox but in reverse order, emphasizing the pastoral
function of musicians in the church rather than the musical function as of prime
importance. Cherry opts for the term, “pastoral musician.”®” The call is to ministry while
the outworking is through music.

Cynthia Uitermarkt of Moody Bible Institute, presenter at the NASM meeting
of 1995, took aim at the seeker-friendly, “bigger is better,” mentality pervasive in the
megachurch movement at the time. She posed the question of whether church music
should be market-driven or purpose-driven. Uitermarkt argued that a market-driven
approach to choosing music for the church was “insidious,” and offered six ways in
which educators could prepare students to deal with the trends of the day.*® Uitermarkt
recommended that educators (1) demonstrate ways of thinking that integrate faith and life
understanding with music; (2) teach a theology of the church including its mission and
values; (3) help students understand that being market-driven in musical choices may
lead to musical popularity contests; (4) urge students to see that they are responsible to

lead all members of the congregation, not just the dominant demographic; (5) encourage

3% David W. Rox, “Church Music, Culture Wars and Speaking the Truth in Love—Where
Have We Been?” Proceedings of the 70th Annual Meeting of the National Association of Schools of Music,
no. 83 (April 1995), 116-18.

37 Cherry defines the pastoral musician as “a spiritual leader with developed skill and God-
given responsibility for selecting, employing, and/or leading music in worship in ways that serve the
actions of the liturgy, engage worshipers as full participants, and reflect upon biblical, theological, and
contextual implications, all for the ultimate purpose of glorifying God. Constance M. Cherry, The Music
Architect: Blueprints for Engaging Worshipers in Song (Grand Rapids: Baker Academic, 2016), 3.

38 Cynthia Uitermarkt, “Church Music: Market-Driven or Purpose Driven?” Proceedings of the
70th Annual Meeting of the National Association of Schools of Music, no. 83 (April 1995), 120-21.
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students to focus on excellence for God’s glory rather than success as defined by the
culture; and (6) guide students in how to be gracious change agents in their churches.
She further challenged church music educators to teach both musical and pastoral skills
thus enabling graduates to manage future societal shifts, even those not currently
envisioned, concluding that graduates must be equipped with the skills to successfully
function in the present context while having the tools necessary to adapt to the changing
needs of the church.*

In 1996, Jane Marshall of Southern Methodist University continued the
discussion on quality versus serving the church by using the image of an impending
collision. The tension or “collision” she predicted was between that of producing high
quality music and producing music which a large segment of the population likes or
understands . . . and that works.*! Marshall advocated for an education that equips
graduates to be healers for when, not if, the collision occurs.*?

Four presentations on current issues in sacred music were offered at the
seventy-eighth annual meeting in 2002. Three of the presentations have particular
relevance to this study. First, Cynthia Uitermarkt shared ideas for ministry preparation
outside of the music curricula that should be included in a student’s education. Beyond
the required music courses, Uitermarkt highly recommended that (1) faculty members
invest their lives in students in non-musical ways; they need to mentor as well as teach;
(2) faculty model character; (3) students take as many courses in Bible and theology as
their curriculum allows; (4) students complete coursework in the humanities,

understanding that training in philosophy, psychology, sociology, and communications

3 Uitermarkt, “Church Music,” 121.
40 Uitermarkt, “Church Music,” 122.

41 Jane Marshall, “Church Music: Where Music, Language, and Theology Meet,” Proceedings
of the 72nd Annual Meeting of the National Association of Schools of Music, no. 85 (August 1997), 161-62.

42 Marshall, “Church Music,” 163.
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would be helpful to the church musician; (5) students be encouraged to accept
employment opportunities while in school where they gain experience in working with
people; and (6) students be given as many leadership experiences as they can garner
throughout their education, even when time intensive and not within the field of church
music.*®

Second, Tony Payne of Wheaton College called on educators to adapt to the
changing worship paradigm and to train students in how to navigate the new context. He

stated,

In our music programs, we are confronting the daunting task of affirming,
interpreting, critiquing, and mediating highly complex conditions pertaining to early
twenty-first century arts practice: Music that we’re not used to; styles we’re not
trained for; priorities we’re unsure of. But with every passing day, music programs
that exist, in part to serve the local church, are becoming increasingly disoriented.**

He then offered what he identified as “first principles” for how schools ought
to interact with the churches they claim to serve. The principles were as follows: (1)
Because most Christian institutions have as part of their mission to serve the local church
in some way, he called on educators to analyze their degrees to determine if they help
fulfill the overarching mission of the school—the inference is that many do not. (2) He
encouraged educators to reconcile and promote unity with the churches they exist to
serve, recognizing that some music departments are estranged from local churches due to
differences in musical tastes. (3) He called on educators to be courageous in adapting
curricula to the institution’s mission statement. (4) He called on educators to understand
the indigenous culture(s) of different congregations and recognize that they had “no right
to define the indigenous culture of a given congregation by . . . department ideals alone.”

(5) He challenged educators to model and produce servant artists. (6) He called on

43 Cynthia Uitermarkt, “Learning About Music Isn’t Enough! Educating Future Church
Musicians Who Succeed,” Proceedings of the 78th Annual Meeting of the National Association of Schools
of Music, no. 91 (July 2003), 256-57.

“ Tony Payne, “Regarding Indigenous Music in Christian Worship,” Proceedings of the 78th
Annual Meeting of the National Association of Schools of Music, no. 91 (July 2003), 258.
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educators to promote musical diversity.*® Payne lamented “the intransigence of late
twentieth century American music departments (whose missions dictate relationship with
and service to the local church) to accept responsibility for their failure to serve the local
church in its new permutations” along with the failure of theological seminaries to
“clarify and correct errors regarding the true nature of Christian worship and its
relationship to the arts.”*°

Third, Gary W. Cobb of Pepperdine University, while clearly not a proponent
of contemporary worship, acknowledged that the churches that were growing and looking
for worship leadership tended to be those who had at least one service devoted to
contemporary worship and were evangelical or charismatic.*” He surmised that the link
between growing churches and music programs associated with them and their
denominations was why those particular programs were growing at a healthier rate than
those associated with more mainline, non-evangelical denominations.*® Understanding
that most schools provided traditional curricular offerings, he called on educators to
reconsider the relevance of the church/sacred music curricula. Cobb asserted that much of
both contemporary and traditional church music was created without standards for what
was good and beautiful, inferring that schools should be educating students toward an
understanding of aesthetic excellence as represented in multiple genres. He recommended
that “music curricula in church-related institutions . . . be restructured to provide not only
courses that would teach a viable musical language so that students could function in a

contemporary, blended, or traditional style, but . . . that would enable students to make

“ Payne, “Indigenous Music,” 258-59.
46 Payne, “Indigenous Music,” 259-60.

47 Gary W. Cobb, “One Person’s Plea for a Return to Focus in Worship,” Proceedings of the
78th Annual Meeting of the National Association of Schools of Music, no. 91 (July 2003), 263.
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15



legitimate aesthetic judgments.”® He suggested that students be trained to understand
both the language of the present as well as that of the past, focusing on offering music to
the glory of God and avoiding the trap of falling victim to a consumerist mentality.>

In 2008, George A. Boespflug of Biola University, speaking on “Church Music
for the Next Generation,” acknowledged the role of pop culture in diluting the musical
standards of the church. He also recognized that musical excellence is not limited to
traditional, classical music literature but is found anywhere that musicians develop their
craft and pursue the “highest level of musicianship in their genre.”! He provided a case-
in-point by comparing a musical presentation from the Biola Chorale with worship led by
Tommy Walker and his band of professional musicians and audio engineers at Christian
Assembly Church in Los Angeles, California. Upon having experienced music led by
both groups, Boespflug stated that “both communicated to the congregation, and both
were clearly acts of worship.”® He concluded that it is important to provide the church
with music that is both excellent in quality and effective in worship, and that traditional
church music is not the only path to fulfill those objectives. He further suggested that
embracing the idea that traditional church music is the only option to fulfill the objectives
may lead to extinction. Finally, he challenged educators to adhere to a “both/and

philosophy” of training church musicians rather than an “either/or philosophy.”

In order to remain relevant, we must continue to cherish and guard excellence in the
great church music tradition and share it with our students. But we also need to
reco_gn&e and participate in the ongoing evolution of contemporary, pop church
music.

49 Cobb, “One Person’s Plea,” 265.
%0 Cobb, “One Person’s Plea,” 266.

51 George A. Boespflug, “Church Music for the Next Generation,” Proceedings of the 84th
Annual Meeting of the National Association of Schools of Music, no. 97 (April 2009), 78.
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Starting in 2008, discussions at NASM national meetings began to address
how to handle the new degrees being established across the country that were specifically
designed to train worship leaders in the new “contemporary” church paradigm. The
degrees were similar in some ways to the church music/sacred music degrees but differed
in significant areas. Though no plenary session presentations addressed the issue, these
discussions influenced the committees, leading to the establishment of standards for both
liberal arts and professional degrees in worship studies in 2012.%

One related presentation by John Kinchen challenged educators to consider the
purpose of music theory and the importance of connecting the principles of music to a
student’s chosen profession. At the 2011 annual meeting, John D. Kinchen III, the
designer of the music theory curriculum for the Center for Music and Worship at Liberty
University, described changes made to the theory curriculum at the institution. Kinchen
argued for a practical approach that would take into account a student’s anticipated
vocational context—in this case, worship leadership. Kinchen asserted that principles of
“praxis theory” could be applied in any musical context because the curricula emphasized
function, thereby establishing a model transcending style.® He then identified four
advantageous outcomes to the revision at LU. First, students leaving the program within
the first year dropped from 80 percent to about 15 percent. Second, students unlikely to
succeed in a traditional theory program found success in the revised program. Third,
students exhibited greater confidence in reading music, performance, and music
understanding. Fourth, through the praxis approach, students were prepared to use music

in the “real world.”®” Research on this approach had not been completed at the time of the

% John D. Kinchen III, “NASM Accreditation and the New Worship Degrees,” (lecture, 2019
Worship Curriculum Workshop, Gatlinburg, TN, June 24, 2019).

% John D. Kinchen III, “Toward Praxis Music Theory,” Proceedings of the 87th Annual
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presentation. However, the data that Kinchen compiled, analyzed, and reported in his
dissertation, completed the following year, suggests statistical confirmation of the
effectiveness of the model.*®

The following section details the new standards and guidelines established by
NASM in 2012-2013 for the new worship studies degrees. Included is a discussion
regarding differences between the BM in Sacred Music and BM in Worship Studies

degrees.

NASM Purposes and Standards for
Liberal Arts and Professional Worship
Degrees

The 2012-2013 NASM Handbook included standards and guidelines for both
liberal arts (BS/BA degrees) and professional (BM) degrees in worship studies for the
first time.>® The general music core for the new degrees conformed to what would be
expected of all BS/BA or BM degrees, regardless of area of emphasis.°

No stipulations are given to liberal arts degrees with respect to specific
coursework in worship studies. The Handbook acknowledges that the degrees may exist,
institutions have the right to design them as they deem appropriate as long as there are
“functional relationships among [between] purposes, structure, and content,” within the
degree and that there is a qualitative difference between music-centered content and
“other types of content in worship, theological, ministry or related fields that may be

essential to an overall program of study or be music related, but are not sufficiently

%8 See John D. Kinchen III, “Relative Effectiveness of Two Approaches to the Teaching of
Music Theory on the Achievement and Attitudes of Undergraduate Students as Church Musicians” (DMA
diss., Boston University, 2012).

% The standards articulated in 2012-2013 remain the same through the writing of this study.
80 1.e., NASM does not differentiate general music core standards and guidelines between

performance, music education, or worship studies. They give guidance to what is expected outside of the
music core.
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music-centered to be designated music studies or courses.”® Otherwise, general studies
and general electives should comprise 55-70 percent of the program. Courses in
musicianship, performance, and music electives should total between 30 percent and 45
percent of the program.%?

The standards for the professional (BM) worship degrees are much more
thorough in articulating specific expectations. According to NASM, the purpose of a

professional (BM) degree is

Students enrolled in professional undergraduate degrees in music are expected to
develop the knowledge, skills, concepts, and sensitivities essential to the
professional life of the musician. To fulfill various professional responsibilities, the
musician must exhibit not only technical competence, but also broad knowledge of
music and music literature, the ability to integrate musical knowledge and skills,
sensitivity to musical styles, and an insight into the role of music in intellectual and
cultural life.®3

Section IX.I defines the BM in Worship Studies as follows:

The Bachelor of Music in Worship Studies is a professional undergraduate degree in
music. In contrast to the Bachelor of Music in Sacred Music, it includes a specific,
significant designated component in worship or theological studies that may be
music-related but are not sufficiently music-centered to be designated music studies
or courses. It is structured consistent with standards in Section IV.C.6.b.(2) and

(3).

Section IX.1.3 of the NASM handbook lists additional standards for
competencies and completed training experiences expected of graduates of the BM in

Worship Studies.

1. Comprehensive capabilities to provide music-based leadership in religious
institutions and settings.

a. Conceive, organize, and lead musical performances and experiences in
congregational or worship settings.

61 NASM Handbook 2012-2013, Appendix I.C.1.D, E, G.
62 NASM Handbook 2012-2013, Section VI1I.C.2.a.

63 NASM Handbook 2012-2013, Section VIII.A.2.

64 NASM Handbook 2012-2013, Section 1X.1.
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b. Perform, improvise, and conduct at a high level; irrespective of the primary area
of performance, functional performance abilities in keyboard and voice are
essential.

C. Arrange and/or compose consistent with the purposes of the program.
d. Develop choral and instrumental ensembles.

e. Employ media and technologies in developing and producing music and
worship experiences.

An understanding of musical religious practice including music in worship, orders
of worship, repertories, congregational song, and service design, and of music
administrative structures, practices, and procedures.

Knowledge in one or more fields of religious studies as determined by the
institution, including but not limited to fields such as theology, sacred texts, worship
studies, ministry studies, and liturgy.

At least one public demonstration of competence in music leadership and/or solo
performance or composition. Competence may be demonstrated in a variety of
ways, including but not limited to a single event or series, or through one or more
than one type of public presentation. Normally, requirements include public
demonstration in at least one extended worship setting. A senior recital or project is
essential; specific elements and requirements are established by the institution.
Though not necessarily the same in form, content, or presentation sequence, senior
projects must be functionally equivalent to a senior recital in terms of composite
length, engagement, and level of musical preparation.

Practicum opportunities within or beyond the institution that lead to demonstration
of competency to provide leadership as a musician in the field of worship. While
these functions may be fulfilled in a variety of ways, an internship or similar formal
experience is strongly recommended.®®

The primary differences in the guidelines for the BM in Sacred Music and the

BM in Worship Studies are related to the total percentage of music courses in each

program—at least 65 percent for the BM in Sacred Music and at least 50 percent for the

BM in Worship Studies—and the addition of instruction in media and technology in the

worship degree. The reduction of music-specific courses by 15 percent in the BM in

Worship Studies degree enables institutions to implement courses related to the major

65 NASM Handbook 2012-2013, Section 1X.1.3.a-e.
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subject matter that are “music-related” but not “music-centered.” Examples of such
courses include The History and Philosophy of Worship, Church Music Administration,
Creative Worship, Old and New Testament Principles of Worship, Building a Theology of
Worship, Worship in Diverse Contexts, and others.

A review of the guidelines for both the BM in Sacred Music and the BM in
Worship Studies suggests that NASM views the BM in Sacred Music as the degree
requiring a higher level of musical expertise. This is evidenced by the performance,
improvisation, and conducting expectations for the two degrees. Graduates of the BM in
Sacred Music are expected to demonstrate the ability to perform, improvise, and conduct
at the “highest possible level(s)” while those in the BM in Worship Studies should
demonstrate the same skills at a “high level.”®® In addition, there is no mention of
demonstrating competency in one or more secondary performance areas in the worship
studies guidelines. However, the guidelines do state that “functional performance abilities

in keyboard and voice are essential,” regardless of the primary performance area.®’

NASM Summary
Much conversation has taken place within NASM since the 1970s about the

need for curricular change in academia in general, and specifically the training of church
musicians in order to meet the dynamic needs of the twenty-first century church. Scholars
have grappled with how to maintain or raise the standards of musical excellence while
remaining relevant. They have debated the necessity for change, what changes were
needed, and how to go about revising curricula. The discussions reveal a tension between
the firmly-held belief by educators that a musical education in the Western, classically-

based tradition is the best approach to training all musicians and the understanding that

6 NASM Handbook 2012-2013, Section IX.H and I.
67 NASM Handbook 2012-2013, Section 1X.1.3.a.2.
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the world has changed, including its music, and that schools of music must either adapt or
become irrelevant and face extinction. Within the past few decades, both NASM and
individual member institutions have begun adapting to the changing needs of students

and employers and are revising curricula to meet the needs.

Studies Addressing Worship Leader
Competencies: 1970-present

Multiple studies conducted since 1970 addressed the state of worship and
music leadership training at North American institutions on both the undergraduate and
graduate levels. These studies generally focus on curricular components pertinent to
musical competencies necessary for effective ministry, numerous in relation to NASM
standards. What follows is a broad overview of the implications of the research.

David George Dunbar surveyed the degree programs at ninety-eight religiously
affiliated liberal arts colleges in the late 1960s, thirteen of which he studied in depth. He
concluded that courses in “Church Music Practice” were more beneficial in preparing
church music leaders for ministry than generic courses on “Music in the Church.”
According to Dunbar, methods courses including Church Music Administration, Church
Music Education, Church Music Internship, and Service Playing should be included in all
degrees. He also advocated for a course in Music and Worship early in the curriculum in
which students developed a personal philosophy of worship as a “foundation and point of
reference for all other church music courses.” Courses in Hymnology and Liturgies were
considered to be less necessary.%®

A Master’s in Church Music thesis written by Timothy D. Hardin at Southern
Baptist Theological Seminary in 1974 was a study of the roles of Southern Baptist

ministers in four categories: worship leader, administrator, teacher, and minister. While

8 David George Dunbar, “A Study of the Church Music Curricula of Selected Religiously
Oriented Liberal Arts Colleges” (DMA diss., University of Southern California, 1970), 183-84.
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specific competencies were not discussed, Hardin asserted that the role of the music
minister as teacher was to guide “persons in learning experiences related to the use of
personal talents and abilities.”®°

In 1980, Donald Roland Bearden presented the first comprehensive
competency study from the period researched of needed skills, behaviors, and knowledge
for ministers of music in Southern Baptist churches. Bearden developed 106 competency
statements organized into twelve categories: Philosophy and History, Hymnody, Worship
Planning, Musicianship, Personal Musical Performance, VVocal, Choral Conducting,
Choral Planning, Children’s Music, Other Music Training, Instrumental Music, and
Church Music Administration. He concluded that areas of primary importance for
ministers of music were a philosophy of music related to the nature and purpose of the
church, music education, worship leadership, and program administration. He identified
personal musical performance as a secondary priority.™

In 1986, Duane David Emch produced a study leading to a curriculum proposal
for Canadian Bible College in which he identified qualities and competencies for
ministers of music under three categories: personal qualities, musical competencies, and
professional qualities. He developed thirty-seven statements identifying essential
qualities and competencies in the three areas. Personal qualities relate to the character of
the individual and his or her ability to relate to others, the minister’s understanding of
Scripture and its application in all areas of life, and the role of a minister of music.
Musical competencies address what the minister should be able to know and do in the

areas of performance, analysis of music, and composition. Professional qualities relate to

8 Timothy D. Hardin, “A Comparison and Analysis of the Identity and Roles of Southern
Baptist Ministers of Music and Combination Ministers” (MCM thesis, Southern Baptist Theological
Seminary, 1974), summarized and quoted in Donald Roland Bearden, “Competencies for a Minister of
Music in a Southern Baptist Church: Implications for Curriculum Development” (PhD diss., Louisiana
State University, 1980), 50-51.

70 Bearden, “Competencies for a Minister of Music,” ix-X.
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the minister’s ability to plan, organize, and administer a church music program.’

Don Wesley Tuttle in his DMin thesis produced a study in 1999 designed to
identify necessary components of a worship studies program on the graduate level,
specifically for the Liberty Worship Institute at the Liberty Baptist Theological Seminary
in partnership with Integrity Music. His research is important for the present study since
much of the curriculum he proposed was eventually incorporated in the original
undergraduate BS degree in Worship and Music Ministry at Liberty University. Tuttle
also proposed the following five learning outcomes for consideration when developing a
worship studies program. He projected that “a graduate will (1) have sufficient
knowledge and understanding of biblical worship to effectively lead a congregation in a
meaningful worship experience, (2) be equipped with the skills necessary to plan,
organize, and develop an effective worship program, as well as to conduct the training
and rehearsal of the worship team, (3) have had practical experience in leading worship
in a variety of settings, (4) have had exposure to the latest in worship resources,
techniques (methods), and models for contemporary worship, and (5) be committed to
lifelong development as a worshiper and worship leader.”’?> Courses developed for the
initial graduate degree were Biblical Foundations of Worship, The Role of the Worship
Leader, Principles of Leadership for the Worship Leader, Current Issues in Worship, and
Tools and Techniques for the Contemporary Worship Leader.” A significant contribution
to the discussion on competencies is his inclusion of a recommendation that worship

leaders be trained in the use of MIDI technology and sound reinforcement.” This is the

"I David Duane Emch, “A Music Curriculum for Canadian Bible College” (EdD diss., Arizona
State University, 1986), 63-67.

2 Don Wesley Tuttle, “A Strategy for Identifying the Necessary Elements of a Worship
Studies Program” (DMin thesis, Liberty Baptist Theological Seminary, 1999), 127-30.

73 Liberty Baptist Theological Seminary Master of Arts in Worship Studies degree proposal, 7.
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first time a study included technology as a competency.

Margaret Brady’s 2002 dissertation investigated the use of contemporary
congregational music in undergraduate sacred music programs. She examined catalogues
from sixty-seven member institutions of the Council for Christian Colleges and
Universities and developed a survey sent to professors of the selected institutions
designed to evaluate the school’s sacred music curriculum. She identified the following
courses as elements that were seldom included in the curriculum but that professors
recognized could promote relevancy for the programs: arranging music for contemporary
ensemble, reading and playing from musical charts, improvisation, song leading,
interrelationship of sacred music with other art forms, and praise and worship choruses
included in hymnology or worship repertoire courses. She argued that “students who are
fluent in traditional music theory and the ability to read, play, and write musical charts
become more marketable.””®

In his DMA dissertation of 2005, William F. De Santo analyzed undergraduate
sacred music curriculum content of colleges and universities across the United States
accredited by NASM. De Santo found that though previous studies indicated that
professors placed great importance on producing students with strong interpersonal skills,
few institutions incorporated training in this leadership skill into the curriculum. He also
noted that theological training was considered very important. And, significantly, he
found that half of the respondents to his survey agreed that the inclusion of popular music
styles would strengthen their programs, providing the traditional training was not
compromised in the process.”®

In 2016, Randall L. Sheeks (DMA, NOBTS) reviewed the curriculum of nine

75 Brady, “An Investigation into the Use of Contemporary Music,” 116.
6 William F. De Santo, “An Analysis of Undergraduate Sacred Music Content in Colleges and

Universities Accredited by the National Association of Schools of Music” (DMA diss., University of
Oklahoma, 2005), 154, 158.
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select university programs with undergraduate church music degrees and surveyed 129
local church leaders in order to compare the perceptions of the two groups with respect to
necessary skills for music ministry in American evangelical churches. Sheeks reports that
there was considerable agreement between the two groups. Each prioritized the biblical
mandate for the use of music in worship but differed regarding the necessity of training in
music theory. Universities “valued foundational music theory and applied lessons while
the church leaders emphasized the need for training in contemporary theory and
application.” Integrity and personal discipleship ranked high with pastors and church
leaders. The study broadly addressed musical skills, worship and theological training,
technological, organizational, and leadership skills, and relationship skills.””

The most recent study to address the subject of competencies for worship
leaders is Kenneth Alan Boer’s PhD dissertation (SBTS, 2019) in which he compared
worship leader job descriptions posted by Southern Baptist churches with curricula of
worship leadership degree programs at Southern Baptist-affiliated colleges and
universities. The knowledge, skills, abilities and other characteristics (KSAOs) listed in
the job descriptions generally align with competencies identified in earlier studies related
to musical skills, spiritual leadership, and interpersonal topics. In his conclusion, Boer
offered several suggestions to worship leadership professors, and presumably institutional
administrators, as they evaluate aspects of their programs including “prioritizing the
spiritual growth and development of students, helping students build ‘soft skills,” and
teaching the core components of music degrees with an eye to practical application in

churches.”’®

" Randall L. Sheeks, “Skills Necessary for Evangelical Church Music Ministry: A
Comparative Study of Perceptions by Selected University Programs and Church Leaders” (DMA diss.,
New Orleans Baptist Theological Seminary, 2016).

78 Boer identifies “soft skills” as skills primarily related to relationship building and
administration. Examples are (1) people skills and teamwork with staff, (2) leadership skills, (3)
management and administrative skills, (4) love for congregation, and (5) love for volunteers. Kenneth Alan
Boer, “A Comparative Content Analysis of Worship Leader Job Descriptions and Undergraduate Worship
Leader Curricula in the Southern Baptist Convention” (PhD diss., The Southern Baptist Theological
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Broad competency categories addressed in studies of church music and
worship curricula include musical skills, biblical and theological understanding and
application, leadership and administrative roles, and more recently, technological
competencies.”® A comprehensive curriculum should include training in each of these

areas.

Methodology and Methodological Models

Music education historians George N. Heller and Bruce D. Wilson have
identified as the primary value of studying history the fact that it gives us a sense of
humanity, place, purpose, and time.®° It may also, they note, accomplish the following:
(1) satisfy interest or curiosity; (2) provide a complete and accurate record of the past; (3)
establish a basis for understanding the present and planning for the future; and (4) narrate
deeds worthy of emulation.®! According to Heller, historians began focusing on music in
higher education during the 1980s.8? Since then, a number of dissertations have been
written that are historical case studies of schools of music or analyses of music
curriculum and program development within higher education.®3 Most also specify a date
range of the years under investigation. Generally, the school’s entire history is covered

from its founding through the time of the study. Others cover only years of significant

Seminary, 2019), 171-77.

9 Only in the last twenty years have musical skills related to contemporary worship practices
and technology been included in the discussion of necessary competencies for worship leaders. Most other
competencies and the requisite knowledge and skill sets necessary to prepare for ministry were addressed
from the early studies through the present.

80 George N. Heller and Bruce D. Wilson, “Historical Research,” in Handbook of Research on
Music Teaching and Learning, ed. Richard Colwell (New York: Schirmer Books, 1992), 111.

81Heller and Wilson, “Historical Research,” 103.

82 George N. Heller, “Historical Research in Music Education and Music Therapy: A Quarter-
Century of Research, Writing, and Publication,” The Quarterly Journal of Music Teaching and Learning 3,
no. 1 (1992): 57.

83The studies listed are examples of historical case studies of undergraduate schools of music

at various institutions throughout the United States. They do not represent a comprehensive list of similar
studies but provide precedence for this study.
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program formation, growth, or change. Representative examples of such studies include
the history of School of Music at Louisiana State University (1983),8* The Aaron
Copland School of Music at Queens College of the City University of New York
(2014),% The Music Department at Emory University (2014),%° Indiana University
School of Music (2013),%” the Hochstein School of Music and Dance (2010),% the
University of Illinois School of Music at Urbana-Champagne (1986)%°, the Benjamin T.
Rome School of Music at The Catholic University of America (2003),% and the Music
Department at Hampton Institute/University (2009).%

The following dissertation employs the research methodology of a historic
study while incorporating several principles from qualitative case study approach.
According to John Creswell, case study research “is a methodology: a type of design in
292

qualitative research that may be an object of study, as well as a product of the inquiry.

This study focuses on a specific case, the Liberty University church music and worship

8 Brenda Gale Williams, “A History of the Louisiana State University School of Music (1955-
1979),” 2 vols. (PhD diss., Louisiana State University and Agricultural & Mechanical College, 1983).

8 Peter A. Archer, “A History of the Aaron Copland School of Music at Queens College of the
City University of New York 1938-2010” (DMA diss., Boston University, 2014).

8 Carolyn Ann Starnes-Vincent, “A History of the Music Department at Emory
College/University, 1836-2010” (DMA diss., Boston University, 2014).

87 Julieta M. Alvarado, “Dean of Deans: Wilfred Bain and the Rise of the Indiana University
School of Music” (PhD diss., Capella University, 2013).

8 Gary Louis Palmer, “The Hochstein School of Music & Dance: History, Mission, and
Vision” (PhD diss., University of Rochester, Eastman School of Music, 2010).

8 Albert Harrison’s study lends support to performing research related directly to a location in
which one has close ties. Harrison presents a historical account of various aspects of the University of
Illinois School of Music while completing a degree at the institution. Albert Dale Harrison, “A History of
the University of Illinois School of Music, 1940-1970” (EdD diss., University of Illinois at Urbana-
Champagne, 1986).

9Paul Kevin Scimonelli, “A History of the Benjamin T. Rome School of Music of the Catholic
University of America, 1950-2002” (DMA diss., The Catholic University of America. 2003).

ILori Rae Shipley, “A History of the Music Department at Hampton Institute/University,
1868-1972” (DMA diss., Boston University, 2009).

92 John W. Creswell, Qualitative Inquiry & Research Design: Choosing among Five
Approaches, 3rd ed. (Los Angeles: SAGE Publications, 2013), 97.
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leadership training programs from 1971-2018. It details an in-depth understanding of the
church music and worship leadership training programs through data collection including
interviews, observations, university-produced documents, and previous research.
Interpretation of data continued throughout the study. As recommended by Creswell,
themes are organized chronologically, and general lessons learned from studying the
institution are presented in a concluding chapter.%®

The research involves triangulation,®* allowing for immersion or saturation in
the subject according to procedures presented by music education historian Terese M.
Volk.*® Beyond data collection, a distinguishing characteristic of all qualitative research is
its emphasis on interpretation. According to Robert Stake, interpretation in qualitative
research is not confined to “the identification of variables and the development of
instruments before [emphasis mine] data gathering and to analysis and interpretation for
the report.”® Interpretation occurs throughout the study as the researcher “simultaneously
examines ... meaning and redirects observation to refine or substantiate those
meanings.”’
This study pursued the following five-pronged approach to addressing the

research questions:

1. The historical, cultural, religious and musical context of Liberty University from
1971 to 2018 was researched to help establish the background against which the
paradigm shifts in worship leadership training at the institution occurred.

9 Creswell, Qualitative Inquiry, 98-99.

% Triangulation involves the collection of data from a variety of sources. Terese M. Volk,
“Looking Back in Time: On Being a Music Education Historian,” Journal of Historical Research in Music
Education 25, no. 1 (October 2003): 55.

% Volk recommends employing various methods for collecting data. Three were used for this
research: immersion or saturation (“gathering and reading everything possible on the topic, preferably from
solid primary sources”), content analysis, and oral history. Volk, “Looking Back in Time.”

% Robert E. Stake, The Art of Case Study Research (Thousand Oaks, CA: SAGE Publications,
1995), 8.

97 Stake, The Art of Case Research, 8-9.
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The history of undergraduate theological and church music training of music and
worship ministers at Christian institutions in the US throughout the twentieth century
with emphasis on the later twentieth century was researched through the review of
related literature. Attention was given to changing musical, pastoral and technological
competencies required of those leading worship in evangelical churches from the
1960s on.

Primary and secondary sources were consulted to present a broad and complete
representation of the history of worship leadership training degrees at the institution.
Primary sources include academic catalogs, departmental meeting minutes,
curriculum proposals, course syllabi, accreditation program reviews, oral history
audio recordings and transcripts, conference presentations given by faculty members,
official University publications, and previous outside research.

Oral history interviews were conducted with thirteen current or former members of
the faculty, Department of Music/Worship administration, University administration,
worship leaders, and worship musicians who had direct oversight or understanding of
the development of worship studies curricula during the period studied or since then.

Refer to table 1 on page 32 for the complete list of interviewees and a rationale for
their inclusion in the study.

5. After extensive and systematic interpretation of the data, conclusions were drawn as

to the impact of cultural and philosophical paradigm shifts.

A Summary of the History of Research

In addition to discussions within the NASM community throughout the latter
part of the twentieth century among music educators regarding the training of church
musicians, philosophical debates arose in the greater higher education community as
educators began to question the value of a liberal arts education as a means to creating
well-rounded, productive citizens.?® Within the debate, three primary goals regarding
higher education are generally espoused, as follows: (1) produce engaged citizens; (2)
educate productive workers; and (3) bring value to the individual “consumer of

education.”® The first goal addresses the long-standing view that education should

% As early as 1779, Thomas Jefferson advocated for a liberal education for the purpose of
strengthening the American democracy. Dan Berrett, “The Day the Purpose of College Changed,” The
Chronicle of Higher Education, Fifty Years of News and Commentary Edition (January 26, 2015): 2.

% David Labaree describes three perspectives on higher education as follows: democratic
equality arises from the citizen; social efficiency in education is driven by the taxpayer and employer;

social mobility in education is driven by students. These three perspectives map to the goals of HE as listed
above. David F. Labaree, “Public Goods, Private Goods: The American Struggle Over Educational Goals,”

American Educational Research Journal 34, no. 1 (Spring 1997): 42.
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primarily benefit the public through producing a strong citizenry. The second and third
goals focus on the benefit to the employer and the individual. Educators favoring liberal
arts instruction lean heavily toward the former goal while those whose primary focus is
on preparing students for gainful employment upon graduation promote one or both latter
goals. These competing goals reflect the conflict between the public and private benefits
of higher education. The conflict is further reflected in the changing attitudes toward the
purpose of education of students entering college in the 1970s as opposed to today.

In the 1970s, almost three-quarters of college freshman looked to their
education to help develop a meaningful philosophy of life. Today, nearly three-quarters of
college freshman expect their education to lead to financial stability.1% Most students
now expect that they will be adequately prepared for a vocation upon graduation. The
private benefit(s) of higher education to the student and the employer outweigh the public
benefit(s).

Liberty University has historically attempted to hold a mediating position in
which the goals of both the student and those of the institution are held in tension. At LU,
according to the school’s website in February 2018, the institution’s stated goal of
education was to strike “just the right balance between academic theory, research, and
hands-on training . . . [so that] students are able not only to succeed in their professions of
choice, but also to adapt and thrive in a constantly changing marketplace.”*** Throughout
its relatively brief history, the university has endeavored to stand firm in its commitment
to preparing students for both life and employment. This commitment extends to the
Department of Worship Studies where a “market-driven” approach to curriculum

development for worship leadership training degrees is intentionally utilized.'%2

100 Berrett, “The Day the Purpose of College Changed,” 2.

101 |iberty University, About Liberty, accessed February 7, 2018.
https://www.liberty.edu/index.cfm?PID=32964

192 For the purposes of this study, the term “market-driven” implies that the employer is the
primary “customer” or “market” whose needs regarding worship leadership drive the building and
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Table 1. Interview subjects

Interview Subject Name

Rationale for Inclusion in the Study

Elmer L. Towns

Co-founder, Liberty University; January, 1971-
June, 1973 and January, 1977-August, 2013

Ronald E. Hawkins

Longtime faculty member, administrator and
former Provost, 1976-1995; 2000-present

Raymond Locy

Faculty and Former Chair of the Department of
Music, August 1977-June, 2000

James D. Siddons

Faculty and Former Chair of the Department of
Music, August 1976-June 1987; 2011-present

John W. Hugo

Chair of the Department of Music and Humanities
as changes began to be implemented; current
Chair of the Department of Music History and
Theory, 1986-present

Ronald Giese

First Director of the Center for Worship and Music
Ministry, 1989-2006

Charles Billingsley

Christian Music Artist, Worship Leader at Thomas
Road Baptist Church and instrumental figure in

establishing and giving vision to the Center for
Worship, 2002-2005; 2007-2017

Vernon M. Whaley

Second Director of the Center for Worship; former
Chair of the Department of Music and Worship;
Current Dean of the School of Music, 2005-
present

John D. Kinchen III

Principally charged with developing curriculum
specific to the needs of worship leaders within the
21st century evangelical church; former Associate
Dean of the Center for Music and Worship,
August, 2006 through June, 2018

Paul Rumrill

Worship pastor; early faculty addition during the
major paradigm shift beginning in 2005; current
Associate Dean of the Center for Music and
Worship, August, 2008-present

John Gabriel Miller Coordinator of Music Theory; primary author of
proprietary theory curriculum, August, 2014-
present

Don Wesley Tuttle Instrumental figure in developing early worship

studies courses in partnership with Integrity Music

Derric Johnson

Early friend of Liberty University who can speak
to the institutional culture in relation to
Contemporary Christian Music (CCM) during the
1970s

Very little, if any research has been done on the impact on worship studies

implementation of degree programs, courses, lectures, and practical curricular and co-curricular educational

opportunities.
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curricula of the shift in higher education from a liberal arts education to a student-
centered, job-focused paradigm. Several dissertations produced at LU beginning in the
1990s trace the establishment and growth of various programs of study, including an
early history and analysis of the youth ministry program,'% a history of LU’s campus
chapel worship,%* and a praxis-driven approach to music theory training for the worship
leader.'®® However, no studies have been done on either the history of the church music

degree or worship leadership degrees at LU.

Significance of the Thesis for the Field of Study

A significant shift occurred in the needs of the evangelical church regarding
worship leadership over the past several decades. This resulted in the need for educators
of worship leaders to review and adapt curricula to address the changing competency
requirements. However, educators are historically slow to revise curricula, even when the
changes are precipitated by the evolving requirements stipulated by employers—the
actual market. Since Liberty University is currently a recognized front-runner in training

today’s worship leaders, %

there is a need to investigate the philosophy of School of
Music leadership, factors at Liberty influencing the institution’s philosophy and the
historical, cultural, and religious stimuli impacting worship curriculum development.

Research was specific to the historical development of the sacred music and

worship degrees of Liberty University between 1971 and 2018—see table 2 for changes

103 David E. Adams, “The Development of Youth Ministry as a Professional Career and the
Distinctives of Liberty University Youth Ministry Training in Preparing Students for Youth Work” (DMin
thesis, Liberty Baptist Theological Seminary, 1993).

104 Robert R. Jackson, “A Strategy for Evaluating the Liberty University Convocation
Program” (DMin thesis, Liberty Baptist Theological Seminary, 1997).

105 John D. Kinchen III, “Relative Effectiveness of Two Approaches to the Teaching of Music
Theory on the Achievement and Attitudes of Undergraduate Students as Church Musicians” (DMA diss.,
Boston University, 2012).

106 The Center for Worship at Liberty University was recognized by Worship Leader Magazine
as a “Best of the Best in Higher Education” from 2011 to 2018.
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in degree titles over time relating to the training of worship leaders. Therefore, this study
has limited application to other institutions. However, as the largest of the training
institutes for worship leadership in the world, LU exerts considerable influence on

theological training nationwide and at institutions overseas.

Table 2. Changes in degree title: 1971-2018

Degree Title Years

BS in Ministry: Church Music 1971-1972
BS in Sacred Music 1972-1994
BS in Worship and Music Ministry 2002-2007
BS in Music and Worship 2007-present
BM in Worship Studies 2012-2017
BM in Worship Leadership 2017-present

Other Christian colleges and universities look to the Liberty model when
assessing or revising their own worship studies programs. A study of the influences and
philosophy of education driving curriculum development through the years may be used
by other institutions planning to establish or revise their worship leadership training

program.

Definition of Terms

Assessment. The wide variety of methods or tools that educators use to

evaluate, measure, and document the academic readiness, learning progress, skill

acquisition, or educational needs of students. 1%’

Competencies. “Specific sets of knowledge, skills, character qualities, and
attitudes to be formed in students for them to be effectively prepared to handle the tasks

in the vocation of ministry.”1%

1075, Abbott, ed., “Assessment,” The Glossary of Education Reform (August 26, 2014),
http://edglossary.org/assessment/.

108 Judith Ann Jonas, “Students’ Perceptions of Ministry Preparedness: An Exploration of the
Impact of a Competency-based Education and Training Approach on Ministerial Training” (EdD diss., Oral
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Complementarian. Bruce Ware, T. Rupert and Lucille Coleman Professor of
Christian Theology at the Southern Baptist Theological Seminary, has developed a three-
part overview of the complementarian position regarding male and female leadership in
the Church which taken together present a strong definition and the one that will be used
in this study. (1) Men and women were created by God equal in essence but with distinct
roles. (2) God’s design for proper role relations was disrupted at the Fall and the result
was mutual enmity. (3) Role differentiation was and is restored through redemption in
Christ.1% This view does not espouse superiority of one gender (male) over the other but
that all are equal in value and personhood but with differing roles. Those holding this
view recognize male authority in the church.

Contemporary worship music. Congregational music that is characterized by
its similarity to popular music genres and that has been published in the past thirty years.
It is likely to be registered and its usage reported through Christian Copyright Licensing
International (CCLI).

Curriculum. Leroy Ford, defines curriculum as “the sum of all learning
experiences resulting from a curriculum plan . . . directed toward achieving . . .
objectives.”'10 In the context of this study, based on Michael Anthony’s work, curriculum
will be narrowly defined as the specific program of study designed and implemented by
an institution, in this case at Liberty University, through formal, non-formal, and informal

or socialization experiences.'!! The term includes coursework, performance practice, and

Roberts University, 2009), 8.

19 Bruce Ware, “Summaries of the Egalitarian and Complementarian Positions,” accessed
June 3, 2019, https://cbmw.org/uncategorized/summaries-of-the-egalitarian-and-complementarian-

positions/.

110'|_eroy Ford, A Curriculum Manual for Theological Education: A Learning Outcomes Focus
(Eugene, OR: Wipf and Stock Publishers, 2002), 34.

111 Discussing the nature of education, Michael Anthony addresses three educational formats:
(1) formal—learning is intentional, structured, and institutionalized with predetermined learning objectives
and methods that are normally situated within a classroom; (2) non-formal—learning is intentional and
includes objectives but is normally related to the performance of tasks or a piece of content; and (3)
socialization or informal—learning occurs by immersion in a culture or society and may not be considered
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music immersion experiences such as required concert attendance.

Egalitarian. Bruce Ware offers a three-part overview of the egalitarian position
regarding male and female leadership in the church. His overview is the basis for the
definition as presented in this study. (1) Men and women were created equal in all
respects, including the responsibility to rule over creation. (2) The Fall introduced
disorder and an illegitimate hierarchy in the relationship between men and women where
women were subservient to men and men were superior to women. (3) Redemption in
Christ abolished any hierarchy and restored equality between men and women.'!2 Those
holding this view support either male or female authority in the church.

Evangelical church. The National Association of Evangelicals (NAE) and
Lifeway Research collaborated on a two-year study to determine the defining
characteristic(s) of evangelicals. They concluded that evangelicals must be defined by
theology rather than self-identity or denominational affiliation. The Evangelical
movement is understood to be comprised of churches and individuals who hold the
following convictions: (1) The Bible is the highest (and final) authority for belief; (2)
Evangelism (sharing the message of hope in Jesus Christ with non-Christians) is a
hallmark; (3) Jesus Christ’s death on the cross is the only sacrifice that can remove sin’s
penalty; and (4) Only those who trust in Jesus Christ as their personal Savior receive
God’s free gift of salvation.!'? For the purposes of this study, when worship practices of

the evangelical churches are discussed, unless otherwise noted, the focus is on practices

intentional. James R. Estep Jr., Michael J. Anthony, and Gregg R. Allison, A Theology for Christian
Education (Nashville: B & H Academic, 2008), 16-17.

112 Bruce Ware, “Summaries of the Egalitarian and Complementarian Positions,” accessed
June 3, 2019, https://cbmw.org/uncategorized/summaries-of-the-egalitarian-and-complementarian-
positions/.

113 Bob Smietana, “What Is an Evangelical: Four Questions Offer New Definition,”
Christianity Today (November 2015), http://www.christianitytoday.com/gleanings/2015/november/what-is-
evangelical-new-definition-nae-lifeway-research.html.
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related to churches following a revivalistic model.*!*

Liberty University. For the sake of readability, though Lynchburg Baptist
College or Liberty Baptist College may be specifically referenced at times, Liberty
University (LU) will be assumed to represent all three names, regardless of timeframe.

Market-driven education. A philosophy of education where the needs of future
employers are researched and understood for the purpose of determining the qualities—
skills and character traits—necessary for prospective employees to successfully
assimilate into the market. In this study, the prospective employer is the 21st century
evangelical church. The prospective employee is the student preparing for worship
leadership. The focus is on the end market, not specifically on attracting “customers” to
the educational product.®®

Praise and worship music. The term may be used interchangeably with
Contemporary Worship Music. However, according to Swee Him Long and Lester Ruth,
the term primarily reflects terminology used among Pentecostals and nonwhite
congregations, particularly during the 1980s and 1990s.11°

Praxis or praxis-driven education. Stephen Brookfield describes praxis in
education as a “continual process of activity, reflection upon activity, collaborative

analysis of activity, new activity, further reflection and collaborative analysis” by learners

and facilitators. For Brookfield, “activity” may be either cognitive or physical.!}’ For this

114 Donald Hustad differentiates between “revivalist” and “formal evangelical” worship.
Revivalist worship focuses on evangelism and renewal every Sunday. It includes an opening “song
service,” “specials” that might be performed by a choir or soloist, and an invitation at the end of the
sermon. Formal evangelical worship tends toward formality and may be described as “quasi-liturgical.”
Liberty University teaches overarching biblical principles of worship leadership. However, it does not
claim to train students for the formal evangelical church or those of mainline evangelical denominations.
For a complete description of revivalist and formal evangelical services, see Donald P. Hustad, Jubilate II:
Church Music in Worship and Renewal (Carol Stream, IL: Hope Publishing Company, 1993), 254-56.

115 This definition is based on the perspective and terminology espoused by Vernon M.
Whaley, Dean of the Liberty University School of Music.

116 Swee Hong Lim and Lester Ruth, Lovin’ on Jesus: A Concise History of Contemporary
Worship (Nashville: Abingdon Press, 2017), 14.

117 Stephen D. Brookfield, Understanding and Facilitating Adult Learning: A Comprehensive
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study, praxis or praxis-driven education refers to specific physical learning activities
designed to reinforce cognitive learning. Its primary focus is on “learning by doing.”
Triangulation. The collection of data from multiple sources in order to reduce
bias and present a more accurate or complete picture of the subject.!!8
Worship leadership training degrees. This includes sacred music, church
music, worship arts, worship studies, music and worship degrees. The term is meant to
imply and include any degree, not only at LU, in which worship pastors, worship leaders,

ministers of music, or any other designation for the coordinator and leader of

congregational musical worship are trained.

Overview of Chapters 2 through 8

Chapter 2 provides a brief history of the institution for the purpose of
providing an overarching context for the study of the worship degrees. The historical
context for the establishment of Liberty is provided through a study of the rise of
Fundamentalism and the Bible College Movement. Relevant topics include the life of
Dwight L. Moody as both well-known evangelist and educator and a biographical sketch
of co-founder, Jerry L. Falwell Sr. The chapter is not designed to be comprehensive but
serves to highlight institutional philosophy and challenges faced by the institution
impacting the relevancy and effectiveness of the degrees.

Chapter 3 addresses the cultural and historical climate in which the LU
worship programs were established. It addresses the impact of Vatican II on evangelical
worship practices, charismatic renewal, the rise of Contemporary Christian Music (CCM)
and Contemporary Worship Music (CWM) from its roots in the Jesus Movement of the

late 1960s through 2018, and the resulting “worship wars” in the evangelical church.

Analysis of Principles and Effective Practices (Buckingham, England: Open University Press, 1986), 10.

18 Marilyn Lichtman, Qualitative Research in Education: A User’s Guide 3rd ed. (Los
Angeles: SAGE Publications, 2013), 22.

38



Chapter 4 describes how changes at the institution throughout the period
studied and leadership decisions outside of departmental or school administration
affected worship curriculum development. Topics include changes due to the following:
pursuit of accreditation through the Southern Association of Colleges and Schools
(SACS); changes in leadership; shift in institutional mission; and financial difficulties.

Chapters 5 through 7 present a detailed history of the development of the
worship program at the institution. They are divided into the following three time
periods: 1971-1997, 1997-spring 2005, and summer/fall 2005-spring 2018. Chapter 5
outlines the history of the Bachelor of Science in Sacred Music degree from its
establishment through 1994 when the degree was discontinued. Ongoing discussions
pertinent to the training of worship leaders within the department of fine arts are
included. Chapter 6 records the establishment of a partnership with Integrity Music on the
graduate level that eventually led to the implementation of the undergraduate Bachelor of
Science in Worship and Music Ministry in 2002. Chapter 7 outlines the significant
numerical growth of the program along with curricular changes related to a market-driven
approach to worship leadership training. It also includes revisions made due to NASM
standards as the institution pursued accreditation.

Chapter 8 offers conclusions, interpretation of the historical data,
recommendations for administrators desiring to develop a program in worship studies,

and recommendations for future research.
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CHAPTER 2

HISTORY OF THE INSTITUTION

Introduction

Educational institutions are not established in a vacuum. Multiple factors
converge to lay the foundation for any new venture. Liberty University is no different. It
was founded as Lynchburg Baptist College (LBC), a ministry arm of Thomas Road
Baptist Church, in the fall of 1971 by co-founders Jerry L. Falwell Sr. and Elmer L.
Towns. The vision and mission for the college reflected a combination of goals normally
associated with Bible institutes and Bible colleges and those of Christian liberal arts
institutions. It was to be a place where young Christian men and women could learn the
foundational doctrines of the faith while being challenged to evangelize the lost,
primarily through local church ministries. It was established in the mold of other
fundamental separatist colleges such as Bob Jones University in Greenville, South
Carolina and Tennessee Temple University in Chattanooga, Tennessee—with the goal of
being “just a little bit bigger” than the aforementioned universities.* Liberty University
exceeded that goal within the first fifteen years of its existence and currently boasts a
total enrollment (residential and online) of over 100,000 students.?

In order to understand the context in which the institution was established, it is
necessary to trace the rise and development of the Fundamentalist movement and the

Bible colleges that were birthed out of the movement. The study includes information

L Elmer L. Towns, interview by author, Hancock Welcome Center on the Liberty University
Campus, Lynchburg, VA, October 22, 2018.

2 Liberty University/About Liberty/Quick Facts, accessed June 10, 2019,
https://www.liberty.edu/aboutliberty/index.cfm?PID=6925.
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from the inception of the Fundamentalist and Bible College Movements through the
period of LU’s formative years when the university most resembled other fundamental
separatist institutions.

The chapter presents a brief overview of the history of LU from its
establishment in 1971 through the spring of 2018, beginning with a biography of its
primary founder, Jerry Falwell Sr., in the context of an important nineteenth century
forerunner, evangelist and Bible school founder Dwight L. Moody (1837-1899). Falwell
had by far the largest impact on all aspects of the vision, mission, and growth of the
university during the first thirty-six years of existence. The events and issues discussed
will address only the cultural, religious, and administrative issues at the institution
impacting the training of worship leaders in order to provide an adequate context to the
history of the sacred music and worship leadership degrees during the period studied.
This chapter is not intended to present a comprehensive history of the institution.

The larger historical, cultural, and religious context of US evangelical
Protestantism in the time period studied, ranging from the Catholic charismatic renewal
movement and Vatican Il to the influence of the Jesus Movement, Contemporary
Christian Music (CCM), and ultimately Contemporary Worship Music (CWM) on
evangelical worship are addressed in chapter 3. While these phenomena arose prior to the
founding of LU, they all contributed directly to the culture and worship wars in North
America in the latter part of the twentieth century which ultimately affected expectations
for worship leadership competencies in evangelical churches and the philosophical and

methodological shift in worship leader training at LU beginning in 1997.

The Life of Dwight L. Moody

The career and contribution of evangelist Dwight L. Moody, the founder of
urban mass revivalism during the nineteenth century and whose ministry and influence

was worldwide, may provide valuable context for the following discussion of Falwell’s

41



career. As the founder of urban mass revivalism which swept the US and Britain in the
1870s, Moody has sometimes been viewed as the religious counterpart to the great
empire-builders of the period.® Born to a poor New England family, Moody moved to
Boston in 1854 to pursue his dream of becoming a wealthy businessman.* He quickly
became a successful shoe salesman in his uncle’s store.> While in Boston, he was led to
conversion by his Sunday School teacher, Edward Kimball.® By 1856, Moody had moved
to Chicago where he pursued ministry with abandon, starting what would become the
largest Sunday School in the city.” On December 30, 1864, he founded the Illinois Street
Church, now the Moody Church.®

Entering revival work full-time in 1873, Moody was the first evangelist who,
with his musical associate, Ira D. Sankey, forged the model of revivalism led by an
evangelist-musician team. William McLoughlin’s chapter on Moody and Sankey in his
seminal history of US revivalism sums up their contribution in its title, “Old-fashioned
Revival with Modern Improvements.”® Moody brought his talent for “analysis and

planning to the ministry of evangelism and developed policies and procedures which

3 James Findlay, “Education and Church Controversy: The Later Career of Dwight L. Moody,”
New England Quarterly 39, no. 2 (June 1966): 210, 219.

4 Lyle W. Dorsett, A Passion for Souls: The Life of D. L. Moody (Chicago: Moody Press,
1997), 27.

5> Moody set a goal of accumulating $100,000 dollars in his life, a substantial sum for the time.
He had already saved $7,000 by 1860 at the age of 23. Historian James Findlay Jr. states that “barely
twenty-three years old, he epitomized the youthfulness of these empire builders. He mixed almost limitless
physical energy with native shrewdness, bravado, self-confidence, and a near-euphoric optimism.” James F.
Findlay, Jr., Dwight L. Moody: American Evangelist, 1837-1899 (Chicago: The University of Chicago
Press, 1969), 61-62.

6 Dorsett, A Passion for Souls, 46-47.

" Elmer L. Towns and Vernon M. Whaley, Worship through the Ages (Nashville: B & H
Academic, 2012), 183.

8 Dorsett, A Passion for Souls, 123.

*William G. McLoughlin, Jr., Modern Revivalism: Charles Grandison Finney to Billy Graham.
(New York: The Ronald Press Company, 1959), 217.
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have influenced revivalism to the present day.”

Despite obvious differences, several aspects of Moody’s career find echoes in
that of Falwell. While he never had opportunity for a theological education, (and perhaps
for that reason), Moody was known primarily as a revivalist, though he also had the heart
of a teacher, exhibiting a thorough commitment to education throughout life.!! He never
taught in any of his educational ventures yet he was the fundraiser for all of them. 2
Moody’s greatest and longest lasting educational legacy is the Chicago Evangelization
Society, now Moody Bible Institute (MBI). Implementing Moody’s vision for
evangelization, MBI was not primarily concerned with producing biblical scholars who
could contribute to the academe, but with the practical training of what he called “gap
men,” evangelists who “reach the masses,” standing in the gap between trained ministers
and the laity.®* The Moody Bible Institute, founded in 1886, has been recognized by
scholars as the “mother” of the Bible Institute movement'* and representative of the
“mainstream fundamentalist educational effort.”!® The institute has always been
interdenominational, evidence of Moody’s non-separatist influence, espousing a

conservative, Protestant dispensational theology. It is well-known for training Christian

“Donald P. Hustad, Jubilate I1: Church Music in Worship and Renewal, (Carol Stream, IL:
Hope Publishing Company, 1993), 234.

1 Moody had only about three or four years of formal education but was an adept learner,
having a “clever mind and remarkable determination.” Dorsett, A Passion for Souls, 36.

2 Moody’s educational ventures include the Sunday School in Chicago, the Northfield
Seminary for Young Women, the Mount Hermon Boys’ School, and the Chicago Evangelization Society—
the Moody Bible Institute. Moody raised several hundred thousand dollars in the 1860s for the YMCA to
build two buildings and another $1.8 million dollars for the Northfield schools and MBI between 1879 and
his death in 1899. Findlay, “Education and Church Controversy,” 216-17.

13 James Findlay, “Moody, ‘Gapmen,” and the Gospel: The Early Days of Moody Bible
Institute,” Church History 31, no. 3 (September 1962): 326.

14 Arnold Gene Getz, “A History of Moody Bible Institute and Its Contributions to Evangelical
Education” (PhD diss., New York University, 1968), 1.

15 Richard W. Flory, “Development and Transformation within Protestant Fundamentalism:
Bible Institutes and Colleges in the U.S., 1925-1991” (PhD diss., University of Chicago, 2003), 1: 115.
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leaders from evangelical ministers to missionaries, church musicians, and educators.®

In keeping with Moody’s vision to provide Bible training to underserved
students or to those with limited means, MBI established a correspondence program in
1901, the earliest program of its kind in a Bible institute. According to Getz, the program
was projected as early as 1895, during the life of Moody. Its objective was to give
opportunity for both men and women to obtain the instruction offered at MBI without
having to physically attend the institute.!’

That a correspondence program was being seriously considered during
Moody’s lifetime is evidence of the innovative thinking on the part of Moody and his
faculty about training men and women in the Bible and practical Christian ministry. The
correspondence program filled a void in Christian education that was not being filled by

other institutions and, in the process set a standard for others who would come behind.

The Rise of Fundamentalism and the American
Bible College Movement

“A fundamentalist is an evangelical who is mad about something” was Jerry
Falwell’s typical response when asked about the difference between a fundamentalist and
an evangelical.® Though perhaps minimalistic in his description, Falwell is essentially
correct. Aggressive opposition to liberal theology and the downward spiral of cultural
morals is what differentiates historic fundamentalists from evangelicals. The two groups
generally agree on important doctrinal issues including the inspiration, infallibility, and

authority of the Bible, the historical character of Jesus Christ, including his deity and

16 Getz, “A History of Moody Bible Institute,” 1.
17 Getz, “A History of Moody Bible Institute,” 164.

18 Jerry Falwell, Falwell: An Autobiography (Lynchburg, VA: Liberty House Publishers,
1997), 385. Theologian James Barr, writing a critique of the movement, offers three defining characteristics
of fundamentalists including (1) a very strong emphasis on the inerrancy of the Bible, (2) a strong hostility
to modern theology and to the methods and implications of modern critical study of the Bible, and (3) an
assurance that those who do not share their religious viewpoint are not really ‘true Christians’ at all. James
Barr, Fundamentalism (Philadelphia: The Westminster Press, 1978), 1.
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virgin birth, salvation through the substitutionary atonement of Christ, an emphasis on
missions and evangelism, and the importance of spiritual transformation in the life of the
believer.t®

George Marsden, historian and recognized scholar on evangelicals and the
fundamentalist movement, asserts that these commonly held doctrinal positions are found
in a wide variety of denominations including holiness churches, Pentecostals,
traditionalist Methodists, many stripes of Baptist, Presbyterians, black churches from all
of the aforementioned traditions, fundamentalists, pietist groups, Reformed and Lutheran
confessionalists, Episcopalians, and those from the Anabaptist traditions such as the
Mennonites, Churches of Christ, and Christians.?’ Marsden places fundamentalism as a
subtype of the evangelicals, defining the American fundamentalist as “an evangelical
who is militant in opposition to liberal theology in the churches or to changes in cultural
values or mores, such as those associated with ‘secular humanism.””’?! What separates
fundamentalists from other similar movements within the broader evangelical spectrum is
its militant opposition to liberalism both within the church and within culture.

Scholars widely recognize that the birth of the modern “Fundamentalist
Movement” occurred around 1910 with the publishing of a twelve-volume defense of the
fundamental doctrines of the Christian faith, The Fundamentals. Fundamentalist scholar,
Ernest Sandeen, asserts that the book series was the “commencement of the vigorous

campaign to discredit Modernism,” leading to the controversy of the 1920s.%2 The treatise

19 George M. Marsden, Understanding Fundamentalism and Evangelicalism (Grand Rapids:
Wm. B. Eerdmans Publishing Co., 1991), 4-5. Falwell’s list of the five basic beliefs of Fundamentalism is
identical to Marsden’s for the first three points. Falwell’s final two are the literal resurrection of Christ
from the dead and the literal return of Christ in the Second Advent. Jerry Falwell, The Fundamentalist
Phenomenon: The Resurgence of Conservative Christianity (Garden City, NY: Doubleday & Company,
1981), 7.

20 Marsden. Understanding Fundamentalism, 5.
2L Marsden, Understanding Fundamentalism, 1.
22 Ernest R. Sandeen, The Roots of Fundamentalism: British and American Millenarianism

1800-1930 (Chicago: The University of Chicago Press, 1970), 189.
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was financed by Lyman and Milton Steward and written by sixty-four conservative
theologians from America and Great Britain including James M. Gray, Benjamin B.
Warfield, James Orr, W. J. Erdman, George S. Bishop, W. H. Griffith Thomas, H. C. G.
Moule, and G. Campbell Morgan.?® While the publishing of the doctrinal series occurred
in the early twentieth century, the roots of the movement extend back into the latter part
of the nineteenth century as a response to the liberal-modernist Christian movement that
modified or watered down historically accepted Church doctrine in an attempt to save
Protestantism from the devastating effects of Darwinism and German higher criticism.
Marsden outlines three strategies utilized by liberal theologians to fight the
“modern intellectual onslaught.” First, they deified historical process, arguing that the
Bible was a record of the religious experience of one ancient people group, not normative
for all peoples in all times. The biblical record merely explained how God worked with
the Hebrew people through their religious perceptions. The benefit lay in seeing how God
worked with humanity in a unique way through the Hebrew people. It need not be proven
to be historically or scientifically accurate, thereby avoiding the threat of scientific
history and biblical criticism. Second, liberals stressed the ethical aspects of Christ’s
teaching, rather than doctrine, as the key test of Christianity. According to the liberals,
how one lived and treated others was the core of Christ’s teaching, not the judicial
elements of God’s relationship to man as found in traditional theologies. Emphasis was
placed on Christian education through Sunday Schools where moral lessons were taught.
The primary question would not be, “What does the Bible teach” but “What would Jesus
do?” Third, the liberal defense of Christianity promoted the idea that religious feelings
were a central aspect of the religion. The “intuition of the heart” was outside the purview

of science and historical criticism, thereby avoiding conflict between the competing

23 Sandeen, The Roots of Fundamentalism, 199-200.
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ideologies.?* The unfortunate and perhaps unintended consequence of these positions was
twofold: (1) they undermined the authority of Scripture; and (2) principles of Darwinian
evolution were applied to all aspects of culture, including theology. Conservative
theologians were compelled to defend the authenticity, inerrancy, and authority of the
Bible. They did so with a sense of urgency and militant opposition to prevailing
ideologies.

Those who claimed allegiance to the Fundamentalist movement
overwhelmingly held to a dispensational theology based on the literal reading and
interpretation of Scripture.? Dispensationalists were decidedly antimodernist—being as
Marsden describes like a mirror image of modernism. He states that “modernism was
optimistic about modern culture; dispensationalism was pessimistic.”?® Modernists
interpreted the Bible through the lens of human history while dispensationalists
interpreted human history through the lens of the Bible. Modernism stressed the natural
while dispensationalists stressed the supernatural.?” Dispensationalists established Bible
training institutes to prepare students in techniques of practical evangelism. At the same
time, students were taught the foundational doctrines of Fundamentalism.?® Their
eschatology demanded that the gospel be taken to the world prior to the imminent return

of Christ.

24 Marsden expounds on these three defensive strategies in greater detail in Marsden,
Understanding Fundamentalism, 32-36.

% Ernest Sandeen, in his groundbreaking history of Fundamentalism, argues that
millenarianism is the distinguishing doctrine that “gave life and shape to the Fundamentalist movement.”
Sandeen, The Roots of Fundamentalism, xv.

% Marsden, Understanding Fundamentalism, 41.

27 Marsden, Understanding Fundamentalism, 41.

28 Sandeen argues that it is not possible to analyze the structure of the Fundamentalist
movement without understanding the role that the Bible institute played throughout this period. He
compared the Bible institutes’ role in Fundamentalism to that of the headquarters of a denomination.

Sandeen identifies MBI as the most influential of the Bible institutes. Sandeen, The Roots of
Fundamentalism, 241-42.
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The Fundamentalist-Modernist controversy dominated the theological
landscape throughout the 1920s, culminating with the Scopes Trial in 1925 in which
William Jennings Bryan faced off against Clarence Darrow. The central issue of the trial
was whether Darwinian evolution could be taught in Tennessee public schools. Bryan
technically won the battle as the law prohibiting the teaching of evolution remained.
However, it is broadly recognized that Darrow embarrassed Bryan on the witness stand,
defeating Fundamentalism as well.

Until that time, fundamentalists enjoyed substantial popular support. In 1919
the World’s Christian Fundamentals Association (WCFA), a dispensationalist-
premillennialist group, was formed to combat modernism. In addition to the WCFA and
the Northern Baptist Convention (NBC), at least five significant Fundamentalist Baptist
associations or fellowships were established between 1908, the year the NBC was
founded, and 1956.%° According to Baptist historian H. Leon McBeth, the General
Association of Regular Baptist Churches (GARBC) began in 1933 as an outgrowth of the
Baptist Bible Union, a militant separatist branch of Fundamentalism led by W. B. Riley,
A. C. Dixon, J. Frank Norris, and T. T. Shields.®® The Conservative Baptist Association
of America formed in 1947 due to “dissatisfaction with the foreign mission work of the
NBC” and “excessive denominational bureaucracy” within the NBC.3! The Premillennial
Baptist Missionary Fellowship, begun by J. Frank Norris and C. P. Stealey in 1933 when
the Baptist Bible Union folded into the GARBC, changed its name for a second time in
1950 to the World Baptist Fellowship (WBF). The movement was dominated by the fiery

and sensational Norris. It suffered two major splits. The first occurred in 1950 when the

2 The Fundamentalist organizations intentionally formed associations and fellowships due to
their position against denominational authority and structure.

%0 H. Leon McBeth, The Baptist Heritage: Four Centuries of Baptist Witness (Nashville:
Broadman Press, 1987), 755-57.

31 McBeth, The Baptist Heritage, 758-59.
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Baptist Bible Fellowship was founded as a response to the divisive and controversial
leadership of Norris. The second occurred long after Norris” death when the movement
split again over a dispute in the Arlington Baptist College, an institution that Norris
established in 1939.%

The Baptist Bible Fellowship (BBF) formed in 1950 as a reaction to three non-
doctrinal issues related to the leadership of Norris. First, Norris’ personality and methods,
described by BBF historian Billy Vick Bartlett as erratic, domineering, devious, and
suspicious, alienated followers and friends.3® The second issue concerned who would
exercise control of the Bible Baptist Seminary, a school Norris founded out of his church
in 1939 and which he yielded control to George Beauchamp Vick in 1948. Apparently
displeased with Vick’s leadership, Norris railroaded a new set of by-laws through just
prior to the annual WBF meeting. The by-laws gave control of the seminary back to the
First Baptist Church of Fort Worth, Texas, where Norris was pastor. Pastors who arrived
after the vote were angered by Norris’ action. One hundred of them met on May 24, 1950
at the Texas Hotel in Fort Worth and voted to establish a college that fall—the Baptist
Bible College in Springfield, Missouri. Leaders met over a period of two days,
establishing both a fellowship and a college. W. E. Dowell, pastor of High Street Baptist
Church in Springfield, was voted in as the president of the BBF. A seven-member board
of directors and college trustees were also voted into office during the meeting.®* The
third issue involved a power struggle within the Norris movement between Louis
Entzminger, representing the Southern wing of the movement, and G. Beauchamp Vick,

representing the Northern wing. As a faculty member of the seminary, Entzminger was

32 McBeth, The Baptist Heritage, 762-63.

3 Billy Vick Bartlett, The Beginnings: A Pictorial History of the Baptist Bible Fellowship. No
page numbers are included, quoted in McBeth, The Baptist Heritage, 763-64.

34 McBeth, The Baptist Heritage, 764-65.
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instrumental in calling for Vick’s ouster from leadership.3® According to McBeth, the
BBF represented the moderate wing of Southern Fundamentalism with the WBF
representing the more militant wing of Southern Fundamentalism. %

The fifth fellowship, the Southwide Baptist Fellowship (SBF), was formed in
1956 by the pastor of the Highland Park Baptist Church in Chattanooga, Tennessee, Lee
Roberson. This movement was known for its “intense evangelism, massive church bus
ministries, fundamentalist beliefs and behavior, and a spirit . . . more independent than
most fundamentalist groups.”®’” Roberson was helped by John R. Rice, founder of the
most widely circulated fundamentalist publication in America, the Sword of the Lord, in
forming the fellowship.® In addition to forming the SBF, on July 3, 1946, Roberson
founded Tennessee Temple University out of the church. It was established as a school
for preachers, missionaries, and other Christian workers to receive training.*

In 1920 the NBC began fighting liberalism in the denomination through a
“Fundamentals” conference. Dispensationalists led the way in the growing movement,
promoting their theology through prophecy conferences, Bible institutes, evangelistic
campaigns, the Scofield Reference Bible, and the Fundamentals.

At the same time, liberal theologians in mainline denominations began
preaching an ideology of tolerance. Since most American Protestants were neither
militant fundamentalists nor moderates, the movement toward tolerance gained a strong

foothold. According to Marsden, “by 1926 it became clear that policies of inclusiveness

35 McBeth, The Baptist Heritage, 765.

3 McBeth, The Baptist Heritage, 766-67.

37 McBeth, The Baptist Heritage, 767.

38 McBeth, The Baptist Heritage, 767.

3% EImer Towns recounts how he and Falwell were driven to be a little bigger than Bob Jones
University and Tennessee Temple University (TTU). Towns Oral History Project, Part 2. Tennessee
Temple University merged with Piedmont International University in Winston-Salem, North Carolina in
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and tolerance would prevail.”*® They battled for control of mainline denominations and
lost. Many assumed that Fundamentalism was a dying phenomenon.*! While the
perceived death knell to the movement was the convergence of cultural shifts including
the industrialization of America, the expansion of the scientific worldview, the common
school movement, World War I, and the rise of secularism, Larry Davidhizar argues that
the wounds may have been more self-inflicted, a result of their literal interpretation of
Scripture and separatist attitudes.*

The reality is that the fundamentalists regrouped and continued doing what
they did best, evangelize and build churches.*® They established the “doctrine” of
separation from those deemed “apostate,” and in the process charted a new path forward.
Three significant developments occurred over the following decades. The rise of mass
media through the radio, particularly the ministry of Charles E. Fuller and the Old
Fashioned Revival Hour that was carried on more than 450 stations, revealed that
fundamentalists could attract broad popular support.** The Youth for Christ phenomenon
birthed in the early 1940s signaled that the “revival of revivalism . . . was finally breaking
out into public view,” with revivals led by evangelists such as Jack Wyrtzen and Billy
Graham. *® These two developments provided the fundamentalists a modicum of respect
in the eyes of the public.*®

Before and after the period of the 1930s and 1940s, fundamentalists

40 Marsden, Understanding Fundamentalism, 59.
4L Falwell, The Fundamentalist Phenomenon, 89-90.

42 arry J. Davidhizar, “The American Bible College: An Eye to the Future” (PhD diss.,
Loyola University Chicago, 1996), 46.
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York: Oxford University Press, 1997), 135.

45 Carpenter, Revive Us Again, 161.
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established non-denominational Bible institutes and colleges that were committed to the
fundamental doctrines of the faith and that were purposefully separated from the world
and liberal Christian institutions. Former Provost of Calvin College, Joel Carpenter,
contends that “the most important terminals in the fundamentalist network were its Bible
institutes,” of which there were at least fifty by the early 1930s.4” They survived and

flourished in this environment. Fundamentalist historian, Phillip Dale Mitchell states,

For two generations Fundamentalists kept to themselves. They enjoyed a thriving
institutional life with their own churches, denominations, colleges, volunteer
societies, and publishing houses. Instead of trying to infiltrate larger social
organizations they chose instead to separate themselves from wider involvement.*8

The American Bible College

The twentieth century American Bible College movement was an outgrowth of
the nineteenth century Bible Institute movement. It was an important piece of the
conservative Fundamentalist response to the theological liberalism that was propagated in
mainline seminaries between 1890 and 1930.% Bible colleges experienced a period of
substantial growth after World War | as many Fundamentalists withdrew from mainline
denominations in order to keep the purity of doctrine that liberal modernists eschewed.>
Leaders understood the changing landscape within American secular education that
rendered it unthinkable to send young believers into such an environment. A study
produced in 1916 by James H. Leuba, Professor of Psychology at Bryn Mawr College,

entitled The Belief in God and Immortality: A Psychological, Anthropological, and
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Statistical Study, revealed that more than 50 percent of science professors at American
institutes of higher education embraced Darwinian evolution and discarded any belief in a
personal God and personal immorality. Leuba reported that 45 percent of the college
graduates in his study rejected their faith in God and biblical doctrine.>! Leuba concluded

that

the marked increase in belief that takes place in the later adolescent years, those
who append those years in study under the influence of persons of high culture, is a
portentous indication of the fate which . . . increased knowledge and the possession
of certain capacities leading to eminence, reserve to the belief in a personal God and
in personal immorality.>2

The educational climate in which Bible colleges were conceived of and
established was dangerous for fundamentalist Christian young people regardless of
whether they chose secular institutions or sectarian liberal/modernist institutions.
Fundamentalists offered an educational alternative designed to remain faithful to the
fundamental doctrines of the Bible and be pragmatic toward training for ministry.

Historically, the focus of the Bible institute curriculum has been toward
practical training as opposed to research and scholarship. As an outgrowth of Bible
institutes, Bible colleges essentially reflected the same purposes. Timothy Millard, in his
study on changes in the mission of colleges accredited by the American Association of
Bible Colleges, emphasized the utilitarian nature of the institutes, noting that they “were
vocational in nature, nontraditional in pedagogy, affordable in price, and very practical in
their perspective.” Ferris and Enlow offer seven characteristic distinctives of Bible

colleges:

51 Daniel Turner articulates the results of Leuba’s study in Daniel Lynn Turner,
“Fundamentalism, the Arts, and Personal Refinement: A Study of the Ideals of Bob Jones, Sr., and Bob
Jones, Jr.” (EdD diss., University of Illinois at Urbana-Champaign, 1988), 89.
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1. Commitment to undergraduate preparation for vocational Christian service,
historically in training for pastoral ministry, evangelism, missions, and music.

2. Commitment to the priority of biblical formation—both mastery of the Bible and
mastery by the Bible—expressed as a requirement that all students major in Bible.

3. Commitment to spiritual and ministry development through requirements to engage in
practical ministry during training.

4. Emphasis on Christian character development through setting and enforcing
standards.

5. Emphasis on indoctrination in orthodoxy as a safeguard to doctrinal purity.
6. Emphasis on teaching practical ministry techniques.

7. Emphasis on a view of leadership which stresses the intrinsic authority which
accompanies divine appointment and guidance.>

Towns and Whaley assert that the American Bible college movement impacted
worship practices in at least two ways. First, where once musicians and worship leaders
received training in conservatories or university music programs, Bible colleges now
trained evangelical music directors. Second, Bible colleges or institutes such as the
Moody Bible Institute often published gospel music. Traveling teams representing the
schools took the music and new approaches to worship to churches around the country.®

Fundamentalist schools are a subtype of all U. S. Bible colleges. According to
historian William Ringenberg, they could be distinguished from other conservative
evangelical institutions by their emphasis on “soul-saving” evangelism, a bent toward
authoritarian leadership, emphasis on religious purity over intellectual freedom, and a
propensity to “hunker down behind conservative political ideas.”®® Fundamentalist
historian George Dollar has described militant Fundamentalists as representing both

genuine and historic Fundamentalists. He defines a militant Fundamentalist as “one who

5 Ferris and Enlow, “Reassessing Bible College Distinctives,” 7.
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% William C. Ringenberg, The Christian College: A History of Protestant Higher Education in

America (Grand Rapids: Eerdmans, 1984), 180-86, quoted in Adam Laats, Fundamentalist U: Keeping the
Faith in American Higher Education (New York: Oxford University Press, 2018), 147.

54



interprets the Bible literally and also exposes all affirmations and attitudes not found in
the Word of God. He must both expound and expose.”’

The flagship college of the largest fundamentalist fellowship, the BBF, is the
Baptist Bible College in Springfield, Missouri. Dollar includes the school in his list of
“militant Fundamentalist institutions”—a moniker intended as a positive affirmation of a
college’s adherence to historical Fundamentalist principles.>® Classes were first held in
the fall of 1950 in the Sunday School rooms of the High Street Baptist Church. One
hundred and seven students enrolled that first semester. Its mission was to be a training
center for preachers, missionaries, and other Christian workers.*® The founders never
intended to build a liberal arts institution nor to imitate other Bible colleges. Instead, its
single purpose was to “train young men to build New Testament churches.”®® George
Beauchamp Vick (G. B. Vick), pastor of one of the largest churches in America at the
time, the Temple Baptist Church in Detroit, Michigan, was the college’s president for the
first twenty-five years of its existence. By the 1971-1972 academic year, Vick had led the
school in growth to reach an enrollment of over two thousand students, making it the
largest Bible school in the world at the time.®*

Jerry Falwell Sr., matriculating as a transfer student in 1952, reports that the
curriculum at the small unaccredited school mainly focused on the Bible, systematic
theology, the life of Christ, Old and New Testament, church history, world missions,

English, preaching, philosophy, music, education, speech, and journalism.®? Most of the
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professors were longtime fundamentalist pastor-teachers. They included G. B. Vick, Noel
Smith, W. E. Dowell, and Fred S. Donnelson. According to Falwell, these men and others
like them taught the Word while making practical application to daily life and ministry.®3
While attending the college, Falwell learned the power of prayer, the importance of a
Christian education, that ministry is hard work, and that the Bible must have preeminence
in a Christian’s life.®* The lessons learned at BBC influenced Falwell Sr. for the rest of

his life.

Early Biography of Jerry Falwell Sr. through c. 1950
Jerry Lamon Falwell Sr. was born in Lynchburg, Virginia, on August 11, 1933.

His home was one of moderate wealth. A precocious child, he was allowed to skip the
second grade. He and his twin brother Gene were both hard workers and entrepreneurial
as evidenced by the $150-$200 dollars per week they were making as teenagers in the
1940s selling live bait to fishermen.®® Jerry, as he preferred to be called throughout his
life, was known to be fun loving and a practical joker, though always willing to own up
to his mischievous endeavors.

Falwell Sr.’s mother, Helen, was a woman of faith and spiritual leader of the
home who regularly took Jerry and Gene with her to the Franklin Street Baptist Church
throughout their childhood. However, Falwell Sr. stopped attending church by the time
he was a teenager, so Helen was forced to find other ways to impact the family
spiritually. The answer was to tune in to Charles Fuller and the Old Fashioned Revival

Hour every Sunday—and to turn it up loud enough so that Jerry could not sleep through

63 Falwell, Falwell, 162.

8 Tain Lyttle, “A Case Analysis of the Foundational Ministry Principles of Rev. Jerry Falwell
from 1956-1966” (DMin thesis, Liberty Baptist Theological Seminary, 2014), 21.

8 Their father, Carey, taught them to catch minnows to sell as bait when they were eleven

years old. They built their business to a robust level within a few years. Macel Falwell, Jerry Falwell: His
Life and Legacy (New York: Howard Books, 2008), 11-12.
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the program.®® In this way, the seeds of faith were sown in Falwell Sr.’s life as he heard
the message of the gospel from a fundamentalist perspective for years prior to
surrendering to Christ.

On January 20, 1952, Jerry and a couple of members of the “Wall Gang,” a
mischievous but not sinister group of young men that would hardly be considered a gang
by today’s standards, decided to attend services at the Park Avenue Baptist Church. Both
Jerry and close friend, Jim Moon, who would eventually become the co-pastor of Thomas
Road Baptist Church, accepted Christ that night.5” Upon accepting Jesus Christ as Savior,
Jerry quickly went out, bought a Scofield Reference Bible, began voraciously studying
the Bible—and Scofield’s notes—and memorizing Scripture.®

Falwell answered the call to ministry in March of 1952.%° That fall he
transferred from Lynchburg College where he had been studying pre-mechanical
engineering’® to the Baptist Bible College (BBC) in Springfield, Missouri, to study for
the ministry. Falwell’s training at the flagship institution of the Baptist Bible Fellowship
(BBF) shaped his beliefs and preaching throughout his ministry.

Falwell graduated from BBC in the spring of 1956 with a degree in theology.
He did, however, draw the ire and vehement rejection of significant numbers within the
denomination when he strayed from its separatist stance, particularly fellowshipping with
non-fundamentalists at Thomas Road Baptist Church (TRBC), LU, and through his

political activism.

8 Macel Falwell, Jerry Falwell, 17.

7 Falwell, Falwell, 120-23.

8 Macel Falwell, Jerry Falwell, 28. The Scofield Reference Bible presented a decidedly
dispensational theological perspective as did the churches of the Baptist Bible Fellowship. Both of these
early influences impacted Falwell’s beliefs and preaching throughout his life.

69 Falwell, Falwell, 153.

0 Falwell, Falwell, 115.
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Over the next fifty-one years he would go on to become one of the most well-
known fundamental evangelical pastors (televangelist), educators (Chancellor and
President of Liberty University), and political activists (founder and primary

spokesperson for the Moral Majority) of the latter half of the twentieth century.

Jerry Falwell as Pastor

Falwell planned on moving to Macon, Georgia upon graduation to start a
church that would be associated with the BBF. However, dissension at the Park Avenue
Baptist Church where Falwell accepted Christ and where he ministered for a year
between his Junior and Senior years in college led to thirty-five members being asked
(forced) to leave the church. These thirty-five people requested that the young ministry
graduate change his plans to plant a church in Macon and lead them by planting a church
in his hometown. He agreed to do so, much to the dissatisfaction of the leadership of the
BBF, and Thomas Road Baptist Church was formed in June 1956."*

Falwell’s tireless work ethic and entrepreneurial spirit were immediately
evident. In the first days of the church, he marked a map with concentric circles at ten,
twenty, and thirty blocks from the church that represented his Jerusalem, Judea and
Samaria, and the uttermost parts of the earth.”? Falwell committed himself to knocking on
100 doors per day for six days per week—600 contacts per week.”® It is reported that
other area pastors did not appreciate Falwell moving in on their territory. Falwell’s

response was to ask if they were actively trying to reach those in their geographical area

"1 The entire story is told by Falwell in Falwell, Falwell, 184-90. The BBF issued the
following ultimatum to Falwell when learning of his decision to plant a church in Lynchburg: “If you do
not leave Lynchburg immediately, you will be cut off from the Baptist Bible Fellowship International. You
will not be welcome to preach in our churches or attend our fellowship meetings. We will not accept
students from your church nor will our students be allowed to assist you in your ministry.” Macel Falwell,
Jerry Falwell, 39.

2 Acts 1:8.
73 Falwell, Falwell, 212.
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for Christ. When the answer was negative, Falwell ignored the complaint.”

By September of 1956, only three months after TRBC was founded, Falwell
was using the technology of his day to preach the gospel. He purchased 30-minute radio
spots on a local station for $7 per spot. By December of the same year he was paying $90
per week for a 30-minute television timeslot.” He quickly became a local celebrity.

Falwell’s fascination with numbers, not unlike others in the BBF, was apparent
early in his ministry. The young pastor set an attendance goal of 500 for the first
anniversary of the church. The day approached and the excitement and nervous energy
were palpable. All in attendance cheered as the official count was 864.7° This drive for
ever-increasing numbers would follow him at the church and his educational efforts
throughout his lifetime.

Falwell married Macel Pate on April 17, 1958. By September of 1966 they had
three children: Jerry Jr. who is a lawyer, savvy businessman, and assumed the role of
Chancellor and President of Liberty University upon his father’s death in 2007; Jean Ann
(Jeannie) who is a well-respected surgeon;’” and Jonathan who with a head for business
but a heart for people assumed the role of Senior Pastor at TRBC upon his father’s death.
Though Falwell Sr. would eventually become a polarizing figure in American religion
and politics and though many attempted to find damaging information on him, he was
never accused of any type of sexual impropriety or other moral indiscretions as were

other evangelical leaders throughout this period.’

7 Falwell, Falwell, 219.
s Falwell, Falwell, 220-23.
8 Falwell, Falwell, 233.

7 Mitzi Bible, Liberty University News Service, “Alumna named Chief of Surgery at VA
hospital,” accessed July 8, 2019, https://www.liberty.edu/news/index.cfm?P1D=18495&MID=55158.

8 Examples of televangelists whose ministries suffered significantly due to moral failures are
Jim and Tammy Faye Bakker and Jimmy Swaggart.
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The church continued to grow throughout the 1960s and 1970s. According to
its own self-reported numbers, TRBC was one of the largest and fastest growing churches
in America by the end of the 1960s. And on June 24, 1972 the church reported one
Sunday with 19,000 in attendance. Similar to the revivalists of the nineteenth and
twentieth centuries, well-known celebrity Christians were brought in for the special high-
attendance day to draw a crowd.’® The television and radio ministry, the Old Time Gospel
Hour, was seen and heard on hundreds of stations throughout the United States and
Canada. Unlike many televangelists of the time and those who would follow, Falwell’s
Old Time Gospel Hour was not a highly produced service originating in a studio but was
a glimpse into the weekly worship at TRBC.

Thomas Road Baptist Church aligned itself with the Southern Baptist
Convention in 1997 when it began contributing to the Southern Baptist Conservatives of
Virginia, a conservative state convention offshoot of the more liberal Baptist General
Association of Virginia. Since then TRBC has consistently ranked as one of the largest

churches in the Southern Baptist Convention (SBC).

Jerry Falwell as Educator

Falwell Sr., though recognized as a man with a brilliant mind and an almost
photographic memory, never pursued further education beyond an undergraduate BS in
Theology degree from the Baptist Bible College in Springfield, Missouri. He is known as
Dr. Falwell due to the three honorary doctorates he was awarded throughout life: the

Doctor of Divinity from Tennessee Temple Theological Seminary, awarded on May 27,

78 George Dollar, former chairman of the department of church history at Bob Jones
University, in his history on fundamentalism in America includes a report on this event twice by name and
church in his book. A third time, the figure of 19,000 is mentioned without the church name. It is in this
instance in a discussion on gimmicks used to attract attendees that Dollar lists Connie Smith of Grand Ole
Opry fame, Colonel Sanders of KFC fame, and Bob Harrington, former evangelist to New Orleans, as
advertised “special guests” for the day. Dollar, A History of Fundamentalism in America, 267. Other guests
that day include the Gethsemane Quartet and gospel singer, Doug Oldham. The official attendance was
19,020. Ruth McClellan, An Incredible Journey: Thomas Road Baptist Church and 50 Years of Miracles
(Lynchburg, VA: Liberty University, 2006), 152.
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1968; the Doctor of Letters from the California School of Theology; and the Doctor of
Laws from Central University in Seoul, Korea.® Despite the lack of postgraduate
education, Falwell Sr. recognized the value of Christian education. His first venture was
establishing a Christian school: Lynchburg Christian Academy (LCA).

Lynchburg Christian Academy offered Christian education to those in
kindergarten and first grade in 1967. Soon thereafter Falwell decided to expand the
offerings to second through fifth grade . . . and then through high school 8 A. Pierre
Guillermin, President of Liberty University from 1975-1997, helped found LCA and was
its first administrator. He relates Falwell’s vision for educating young people and calling

America back to God as follows:

If America is to remain free, we must raise up a generation of young people who
are trained as witnesses for Christ and voices for righteousness who can call this
nation back to God and back to the principles upon which it was built. We must
bring America back to God and back to greatness. We can only do it by helping
young people find purpose in life in Christ.%2

Guillermin, inspired by Falwell’s vision, expressed a desire to have the opportunity to
build an educational program from kindergarten through the university level.

Falwell went on to establish Lynchburg Baptist College, now Liberty
University, in 1971. The Liberty Home Bible Institute was begun as a correspondence
school in 1972 to service men and women that desired biblical training but who could not
relocate to Lynchburg. The Liberty University School of Lifelong Learning (LUSLLL),
now Liberty University Online (LUQO) was established in 1985 to extend the reach of the
university’s liberal arts education through distance learning. The Liberty University

School of Law opened its doors in the fall of 200422 and the College of Osteopathic

80 McClellan, An Incredible Journey, 124.
81 Macel Falwell, Jerry Falwell, 132-33.

82 McClellan, An Incredible Journey, 119.
8 McClellan, An Incredible Journey, 352.
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Medicine welcomed its inaugural class in August 2014.84

Jerry Falwell as Political Activist

Falwell Sr.’s stance on ministers involving themselves in politics changed
dramatically between the mid-1960s and the mid-1970s. Falwell’s early position as
clearly articulated in a message preached in 1965 entitled, “Ministers and Marchers” was
that the minister’s only responsibility was to preach the Word of God. This sermon,
delivered during the height of the Civil Rights Movement, reflected his view that
Christians and particularly ministers should exercise their civic duty to vote and pay taxes

but otherwise should stay focused on evangelization of the lost. Falwell states,

As far as the relationship of the church to the world, [it] can be expressed as simply
as the three words which Paul gave to Timothy—*Preach the Word.” This message
is designed to go right to the heart of man and there meet his deep spiritual need.
Nowhere are we commissioned to reform externals. We are not told to wage war
against bootleggers, liquor stores, gamblers, murderers, prostitutes, racketeers,
prejudiced persons or institutions or any other existing evil as such. Our ministry is
not reformation, but transformation. The gospel does not clean up the outside but
rather regenerates the inside.

While we are told to “render unto Caesar the things that are Caesar’s,” in the true
interpretation we have very few ties on this earth. We pay our taxes, cast our votes
as a responsibility of citizenship, obey the laws of the land, and other things
demanded of us by the society in which we live. But at the same time, we are
cognizant that our only purpose on this earth is to know Christ and to make him
known. Believing the Bible as I do, I would find it impossible to stop preaching the
pure saving gospel of Jesus Christ, and begin doing anything else—including
fighting Communism, or participating in civil-rights reforms.

By the mid-1970s, the political and moral defeats of the previous decade
including the Supreme Court decisions to remove prayer and bible study from public
schools, the legalization of abortion on demand with Roe vs. Wade in 1973, and the
continuing decline of biblical morality caused Falwell to embrace an activist perspective
that stood in stark contrast to his earlier position. Throughout 1975 and 1976 Falwell

mixed “conservative politics with patriotic fervor,” traveling with students from Liberty

8 C. Breedlove, “LUCOM Honors Inaugural Class with White Coat Ceremony,” accessed July
8, 2019, https://www.liberty.edu/lucom/index.cfm?PID=28248&MID=124556.
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Baptist College and performing the patriotic-Americana musical, “I Love America” in
state capitols across the country.®® He later initiated the “Clean Up America” campaign
and continued to promote conservative patriotism with the “America, You’re Too Young
to Die” program.® Finally, he turned his attention to national politics, supporting pro
Equal Rights Amendment candidate for president, Gerald Ford, over the pro-choice, pro
homosexual rights but evangelical “born again” candidate, Jimmy Carter. The societal
and moral consequences of Carter’s presidency convinced Falwell that he would have to
take a more active, some might say prophetic role in American politics.

The pastor’s new mission was to get people “saved, baptized, and
registered.”®” He repudiated his former position, labeling it “false prophecy,” and blamed
the government’s liberal policies for giving him no choice but to “defend the nation.”® In

an interview with Eternity in 1980, Falwell Sr. stated,

Back in the sixties | was criticizing pastors who were taking time out of their pulpit
to involve themselves in the Civil Rights Movement or any other political venture. .
.. Now | find myself doing the same thing and for the same reasons they did. Things
began to happen. The invasion of humanism into the public school system began to
alarm us back in the sixties. Then the Roe vs. Wade Supreme Court decision of
1973 and abortion on demand shook me up. Then adding to that the gradual
regulation of various things it became very apparent the federal government was
going in the wrong direction and if allowed would be harassing non-public schools,
of which I have one of 16,000 right now. So step by step we became convinced we
must get involved if we’re going to continue what we’re doing inside the church
building.®

8 Daniel K. Williams, God’s Own Party: The Making of the Christian Right (New York:
Oxford University Press, 2010), 171.

8 Falwell preached three sermons on The Old Time Gospel Hour in May of 1978 aimed at the
moral issues of the day. He preached against the “worst symptoms of our inner moral decay,” tackling the
topics of pornography, abortion, and homosexuality. He followed the sermon series with the “Clean Up
America” campaign and a subsequent book, How You Can Help Clean Up America, cited in Williams,
God’s Own Party, 172.

87 The original source of the quote is unclear in the footnote, quoted in Williams, God’s Own
Party, 175.

8 Williams, God’s Own Party, 175.
8 Quoted in Jerry Falwell, The Fundamentalist Phenomenon: The Resurgence of Conservative

Christianity (Garden City, NY: Doubleday & Company, 1981), 144.
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Falwell became the voice of conservative evangelical Americans when he co-
founded the Moral Majority in 1979. This move, perhaps more than any other, was the
final distancing of himself from his fundamental separatist roots. Though he maintained
his allegiance to the foundational theological tenets of fundamentalism, continuing to
claim the moniker “fundamentalist,” he obliterated the characteristic separatism of the
movement.

The Moral Majority, Inc. was established as a coalition of like-minded
Americans who were concerned about the moral decline of the nation, the undermining of
the traditional family, and the moral values on which America was founded. The intent
was to bring together people of all religious, ethnic, and socio-economic backgrounds.
There was no religious test for those desiring to involve themselves in the movement—
the test was ideological. While Falwell was widely recognized as the primary face and
leader of the movement, other significant leaders included D. James Kennedy (Coral
Ridge Presbyterian Church), Charles Stanley (First Baptist Church of Atlanta—Southern
Baptist), Tim LaHaye (Scott Memorial Baptist Church), Greg Dixon (Indianapolis
Baptist Temple—Independent Baptist), and political activists and strategists Paul
Weyrich, Ed McAteer, Howard Phillips, Robert Billings, and Richard Viguerie.*

Falwell’s associations with non-fundamentalists, regardless of the validity of
the cause, was enough to draw the fury of “true fundamentalists.”®* In June of 1978 the
Fundamental Baptist Fellowship passed a resolution calling on all “local Bible-believing

churches to reject pseudo-fundamental activities as those of the Jerry Falwell ministries,”

% Falwell, The Fundamentalist Phenomenon, 188. Williams, God’s Own Party, 172-74.

%1 Falwell was already considered an outsider to fundamentalism by this time. He was more
likely to be considered a pseudo-fundamentalist and one of the new evangelicals—derogatory terms from
those within the fundamentalist camp. His error was inviting non-fundamental separatists to speak at the
college and church. Those considered outside of fundamentalism include Harold Lindsell, Harold Ockenga
(denied verbal plenary inspiration of Scripture), and W. A. Criswell. Falwell, The Fundamentalist
Phenomenon, 160.
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recognizing it as part of the new evangelicalism.®? On September 20, 1979,

fundamentalist church historian, George Dollar wrote,

In this most significant hour, Fundamentalists need the sharpest discernment and
witness on Biblical separation. Jerry Falwell has sinned grievously against this and
continues to sin . . . in his choice of staff . . .his weak-kneed faculty in his schools,
and his invitations to leading lights (or dark beaconsg of compromise, Falwell has
become the leading TV bishop of Compromise, Inc.*?

Bob Jones Jr. accused Falwell of being “the most dangerous man in America today as far
as Biblical Christianity is concerned.”®* Bob Jones 111 saw the Moral Majority as “a
movement that holds more potential for hastening the church of Antichrist and building
the ecumenical church than anything to come down the pike in a long time.”

Falwell ignored the criticisms of the separatists, thanks in large part to the
advice of theologian and philosopher, Francis Schaeffer.*® He continued to establish
relationships with those outside of the fundamentalist movement and even biblical
Christianity and moved on his conviction that someone had to take a stand to call
America back to God.%’

The Moral Majority, Inc. was organized around ten basic tenets: (1) belief in
the separation of Church and State; (2) pro-life—defending the human and civil rights of

unborn babies; (3) pro-traditional family—opposing legislation favoring homosexual and

common-law marriages; (4) opposition to the illegal drug traffic in America; (5)

92 Falwell, The Fundamentalist Phenomenon, 161.

9 David Sproul, An Open Letter to Jerry Falwell (Tempe, AZ: Fundamental Baptist Press,
1979), 27-28, quoted in Falwell, The Fundamentalist Phenomenon, 160.

% Quoted in Williams, God’s Own Party, 173.

% Quoted in Williams, God’s Own Party, 174.

% Schaeffer convinced Falwell that winning the fight against immorality and secular
humanism was more important than maintaining rigid standards of separation from religious people in
doctrinal error. Williams, God’s Own Party, 173.

9 This call rests on a fundamental belief in the Judeo-Christian heritage of the country, its

inherent foundation on biblical values and that it was and can be a godly nation. It stands in paradox to the
dispensational view of the decline of society in preparation for the premillennial rapture of the church.
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opposition to pornography; (6) support for the State of Israel and Jewish people
everywhere; (7) support of a strong national defense as the best deterrent to war; (8)
support of equal rights for women—equal pay and opportunities; (9) opposition to the
Equal Rights Amendment on the grounds that it was the wrong vehicle to obtain equal
rights for women; and (10) state organizations of the Moral Majority to be autonomous
and indigenous.*®

Falwell Sr., having established what the Moral Majority was for, was equally
clear in what the organization was not. He outlined seven negative affirmations as
follows: (1) it was not a political party; (2) they did not endorse political candidates—
they were committed to principles and issues rather than candidates and parties; (3) they
were not attempting to elect “born-again” candidates; (4) it was not a religious
organization attempting to control the government; (5) it was not a censorship
organization; (6) it was not committed to depriving homosexuals of their civil rights as
Americans; and (7) they did not believe that individuals or organizations in disagreement
with Moral Majority, Inc. belong to an immoral minority.%

Additionally, Falwell Sr. outlined six ways the organization was to contribute
to bringing America “back to moral sanity.” First, it was committed to educating millions
of Americans on the vital moral issues of the day. Second, it mobilized millions of
previously “inactive” Americans through voter registration. Third, it dedicated itself to
lobbying Congress to defeat legislation that might further erode constitutionally
guaranteed freedoms. Fourth, it informed Americans of the voting records of their
representatives so that each person could vote intellectually according to his or her
convictions. Fifth, it committed to organizing and training millions of Americans to

become moral activists. Sixth, it encouraged and promoted non-public schools in their

9% Falwell, The Fundamentalist Phenomenon, 189-90.

9 Falwell, The Fundamentalist Phenomenon, 191-92.
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efforts to excel in academics while teaching traditional family and moral values.'®

The Moral Majority, Inc., while in reality not representative of a majority of
Americans, was highly influential in both national and local politics from the end of the
1970s through the end of the 1980s.1% The organization registered between two million
and four million voters prior to the 1980 presidential election, most voting for Republican
candidates. The Reagan wave, supported by the evangelical vote, carried multiple
conservative Senatorial and State Representative candidates to victory as well.1%2 Falwell
expressed hope that the direction of the country had changed as a result of the elections.
He was, however, not under the impression that Reagan’s election “saved the country.”%
Though patient with the pace of governmental progress, the organization kept pressure on
the Reagan administration throughout the 1980s to address issues related to abortion and
the family.

The Moral Majority was never a large player in the area of campaign finance,
nor did it attract large numbers of members outside of conservative Baptists. It was most
successful in bringing local organ